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NATIONAL GOALS OF EDUCATION

Education in Kenya should:

Foster nationalism and patriotism and promote national unity.

Kenya’s people belong to different communities, races and religions, but these differences need not divide them. They must be able to
live and interact as Kenyans. It is a paramount duty of education to help young people acquire this sense of nationhood by resolving
conflicts and promoting positive attitudes of mutual respect which enable them to live together in harmony and foster patriotism in order
to make a positive contribution to the life of the nation.

L.

Promote the social, economic, technological and industrial needs for national development.
Education should prepare the youth of the country to play an effective and productive role in the life of the nation.

2)

b)

c)

Social Needs

Education in Kenya must prepare children for changes in attitudes and relationships which are necessary for the smooth progress of a
rapidly developing modern economy. There is bound to be a silent social revolution following in the wake of rapid modemization.
Education should assist our youth to adapt to this change.

Economic Needs

Education in Kenya should produce citizens with the skills, knowledge, expertise and personal qualities that are required to support a
growing economy. Kenya is building up a modern and independent economy which is in need of an adequate and relevant domestic
workforce.

Technological and Industrial Needs

Education in Kenya should provide learners with the necessary skills and attitudes for industrial development. Kenya recognizes the
rapid industrial and technological changes taking place, especially in the developed world. We can only be part of this development
if our education system is deliberately focused on the knowledge, skills and attitudes that will prepare our young people for these
changing global trends.

Promate individual development and self-fulfilment
Education should provide opportunities for the fullest development of individual talents and personality. It should help children to develop
their potential interests and abilities. A vital aspect of individual development is the building of character.
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4. Promote sound moral and religious values.
Education should provide for the development of knowledge, skills and attitudes that will enhance the acquisition of sound moral values
and help children to grow up into self-disciplined, self-reliant and integrated citizens.

5. Promote social equity and responsibility.
Education should promote social equality and foster a sense of social responsibility within an education system which provides equal
educational opportunities for all. It should give all children varied and challenging opportunities for collective activities and corporate
social service irrespective of gender, ability or geographical environment.

6. Promote respect for and development of Kenya’s rich and varied cultures.
Education should instil in the youth of Kenya an understanding of past and present cultures and their valid place in contemporary society.
Children should be able to blend the best of traditional values with the changing requirements that must follow rapid development in order
to build a stable and modern society.

7. Promote international consciousness and foster positive attitudes towards other nations.
Kenya is part of the international community. It is part of the complicated and interdependent network of peoples and nations. Education
should therefore lead the youth of the country to accept membership of this international community with all the obligations and
responsibilities, rights and benefits that this membership entails.

8. Promote positive attitudes towards good health and environmental protection.
Education should inculeate in young people the value of good health in order for them to avoid indulging in activities that will lead to
physical or mental 11l health. It should foster positive attitudes towards environmental development and conservation. It should lead the
youth of Kenya to appreciate the need for a healthy environment.

THE SENIOR SCHOOL IN THE COMPETENCY BASED CURRICULUM

Senior School is the fourth level of Basic Education in the Competency Based Curriculum (CBC) that the learner shall proceed to after the
Pre-Primary School, Primary School and Junior School levels. The essence of Senior School is to offer learners a pre-tertiary/university/ pre-
career experience in which the learners have an opportunity to choose pathways, tracks and subjects where they shall have demonstrated
interest and/or potential at the earlier levels. Senior School comprises three years of education for learners generally in the 16-18 years age
bracket and lays the foundation for further education and training at the tertiary level and the world of work. In the CBC vision, learners exiting
this level are expected to be engaged, empowered and ethical citizens ready to participate in the socio-economic development of the nation.

At this level, the learner shall take seven (7) learning areas as recommended by the Presidential Working Party on Educational Reforms
(PWPER, 2023). These shall comprise four compulsory learning areas namely: English, Kiswahili, Essential Mathematics/Core
Mathematics and Community Service Learning (CSL). Learners will choose between Core Mathematics (for learners pursuing the Science
Technology Engineering and Mathematics Pathway) and Essential Mathematics (for learners pursuing the non-STEM pathways). The learner
will select three learning areas depending on their career choice, aptitude, interest and personality with guidance by the Senior School career
teacher.

LEARNING OUTCOMES FOR SENIOR SCHOOL

By the end of Senior School, the learner should be able to:

1. communicate effectively and utilise information and communication technology across varied contexts,
2. apply mathematical, logical and cnitical thinking skills for problem solving,

3. apply basic research and scientific skills to manipulate the environment and solve problems,

4. exploit individual talents for leisure, self-fulfilment, career growth, further education and training,
5. uphold national, moral and religious values and apply them in day-to-day life,

6. apply and promote health care strategies in day-to-day life,

7. protect, preserve and improve the environment for sustainability,

8. demonstrate active local and global citizenship for harmonious co-existence,

9. demonstrate appreciation of diversity in people and cultures,

10. manage pertinent and contemporary issues responsibly.
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TABLE 1: LIST OF SUBJECTS AT SENIOR SCHOOL

Core Subjects Arts & Sports

Social Sciences

Science, Technology, Engineering &

16. Mandarin Chinese

17. Chrstian Religious Education
18. Islamic Religious Education
19. Hindu Religious Education
20. Business Studies

21. History and Citizenship

22. Geography

Science Mathematics (STEM)

1. English 5. Sports and 9. Literature in English 23. Biology
2. Kiswahil/KSL Recreation 10. Indigenous Languages 24, Chemustry
3. Core Mathematics/ 6. Music and Dance 11. Fasihi ya Kiswahili 25. Physics

Essential Mathematics | 7. Theatre and Film 12. Sign Language 26. General Science
4. Community Service 8. Fine Arts 13. Arabic 27. Agriculture

Learning (CSL) 14. French 28. Computer Studies

15. German 29. Home Science

30. Aviation
31. Building Construction
32, Electricity

33, Metalwork

34. Power Mechanics

35. Woodwork

36. Media Technology

37. Marine and Fisheries Technology

Note:

a) Physical Education (PE) and Information Communication and Technology (ICT) will be offered to all learners to facilitate learning,

enjoyment and acquisition of life skills.

b) Every school shall offer Pastoral/Religious Programme of Instruction (P/RPI) to enhance moral, spiritual and character development

of the learners.

¢) There shall be one (1) lesson for personal or group study to deepen knowledge and enhance skills in areas of choice by the learners.

Table 2 provides guidelines on distribution of lessons at Senior School.

v

TABLE 2: LESSON DISTRIBUTION AT SENIOR SCHOOL

Subjects No of Lessons Per Week
(40 minutes per lesson)
Core Subjects 4
1. English 5
2. Kiswahili 5
3. Essential Mathematics/Core Mathematics 5
4. Community Service Learning 3
Elective Subjects
5. Elective | 5
6. Elective 2 5
7. Elective 3 5
* Physical Education 3
* ICT Skills 2
*PPI /
* Learner Personal /Group Study !
Total Number of Lessons 40

wi
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ESSENCE STATEMENT

Music and Dance play a vital role in the holistic development of learners, engaging the cognitive, affective, and psychomotor
domains to foster balanced growth. At the Senior School level, this learning area builds upon the foundational knowledge, skills,
attitudes, and values acquired at lower levels. Learners will deepen their understanding of rhythm, melody, movement, and
expression while exploring diverse genres and styles. The focus will be on nurturing creativity, emotional intelligence, critical
thinking, and cultural awareness through a curriculum that blends theoretical knowledge with practical experience.

Learning in Music and Dance will be experiential, participatory, and learner-centered, designed to prepare learners for lifelong
engagement with the arts and readiness for further education. Learners will be immersed in creating, performing, and appreciating
Music and Dance from Kenyan and global cultures. Through this process, they will develop artistic sensibility, discipline,
collaboration skills, and an appreciation for cultural diversity. The curriculum also supports personal growth, autonomy, and the
development of essential life skills such as communication, confidence, and physical well-being.

Studying Music and Dance opens diverse career pathways within the expanding creative economy. Learners will be equipped to
pursue professions in education, choreography, composition, directing, event organisation, arts management, music production
and technology, sound engineering, music journalism, and music therapy. This makes Music and Dance not only a rich academic
pursuit but also a practical foundation for a wide range of fulfilling and economically viable careers.

wii

SUBJECT GENERAL LEARNING OUTCOMES

By the end of Senior School, the learner should be able to:

1. Apply relevant knowledge, skills, values and attitudes, to create, perform and analyse Music and Dance.

2. Perform Music and Dance from various cultures for self and cultural expression, and preservation.

3. Use available technologies to enhance learning and develop creativity in Music and Dance.

4 Apply research and innovation skills in the sustainable utilisation of locally available resources for Music and Dance creation,
performance and appreciation.

5. Relate Music and Dance to other arts and non-art disciplines to make meaningful connections.

6. Promote cultural, national, moral and religious values through Music and Dance.

7. Foster responsive and responsible global citizenship through involvement in Music and Dance activities from diverse
cultures.

8. Utilise individual potential in Music and Dance for leisure, self-fulfilment, further education and training, and career growth.
. Address pertinent and contemporary issues in society through Music and Dance activities.
10.  Appreciate diverse local and global cultures through listening, analysis and performance of Music and Dance.

wiii
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SUMMARY OF STRANDS AND SUB STRANDS

Strands

Sub Strands

1.0 Foundations of Music and Dance

1.1 Rhythm

1.2 Melody in Minor Keys

1.3 Translation

1.4 Setting Text to Music

1.5 Three-Part Harmony

1.6 Music Production

1.7 Dance Production

2.0 Performing

2.1 Kenyan Folk dances

2.2 Choral Music

2.3 Kenyan Indigenous Instrumental Ensembles

2.4 Western Musical Instruments (Solo Performer)

2.5 Contemporary Dances- African

3.0 Critical Appreciation

3.1 Kenyan Folk Dances

3.2 Classical Music (Baroque and Classical)

3.3 Music and Dance and Mass Media

ix
STRAND 1.0: FOUNDATIONS OF MUSIC AND DANCE
Strand Sub Strand Specific Learning Suggested Learning Suggested Key
Outcomes Experiences Inquiry
Question(s)

1.0 Foundations | 1.1 Rhythm By the end of the sub The learner is guided to: 1. How are
of Music and e  Rhythm in strand, the learner should | e listen to or sing songs in rhythms utilized
Dance compound time be able to: compound time, tap or clap to create

® Grouping of notes | a) explain the concept their thythms, and discuss interest in

in of grouping notes the concept of note music?

bsand %5 time, .
e The duplet I,
® [Faclors to consider
in creating a
rhythmic pattern:
— lime signature,
— note values and
their
corresponding
resis,
— note grouping,
— repetifion,
—  symmerry,
— time,
incorporating

duplets.

into beats in
compound time,

b) describe the concept
of a duplet in
compound time,

¢) group notes into
beats in %sand s
time,

d) compose 4 bar
rhythms in ®sand %
time incorporating
duplets,

e) appreciate rhythms
composed by self
and others.

grouping in compound
time,
e tap or clap rhythmic

patterns in compound time
while reciting their French

rhythm names (ta-a-a, ta-
te-ti, ta-fa te ti, ta-fa te-fe
t1, ta-fa te-fe ti-fi),

e listen to or sing songs in
compound time with
duplets, tap or clap their
rhythms, and discuss the
concept of the duplet,

e group rhythms into % and
s time,

e practice writing the
rhythmic patterns (ta-a-a,

2. How do duplets

relate to other
rhythms in
compound
time?
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ta-te-ti, ta-fa te ti, ta-fa te-
fe ti, ta-fa te-fe ti-fi) and
the duplet I,

e research and discuss
factors to consider in
creating rhythmic patterns
in ®sand % time,

e create four bar rhythms in
compound time
incorporating duplets,

e record and share the 4 bar
rhythms created using a
digital device or perform to
peers for critique.

Core competencies to be developed:

e Communication and collaboration: The learner speaks clearly while discussing factors to consider in creating rhythmic
patterns.

e Self-efficacy: The learner gains confidence while taping or clapping rhythms in compound time and reciting their French
rhythm names.

e Creativity and imagination: The learner composes original rhythms in compound time incorporating duplets.

Values:

e Responsibility: The learner responsibly uses digital devices while recording and sharing four bar thythms created in
compound time.

o Integrity: The learner acknowledges information sources as they research and discuss factors to consider in creating
rhythmic patterns in ° and “5 time.

Pertinent and Contemporary Issues (PCls):
Cyber security: The learner takes online safety measures as they use digital devices to record and share the 4 bar rhythms
created
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Strand Sub Strand Specific Learning Suggested Learning Suggested Key
Outcomes Experiences Inquiry
Question(s)
1.0 Foundations | 1.2 Melody in Minor | By the end of the sub The learner is guided to: How do minor

of Music and
Dance

Keys
o  Concept of minor
scale:
—  natural
— harmonic
—  melodic
®  Minorscales of A,
E B D G Cand
F sharp
e Staff: treble and
bass
o Melodic devices:
— retrograde
—  Sequence
—  modulation
(dominant,
subdominant
— relative major
or minor)
e Composing 12
bar melodies

strand the learner should

be able to:

a) explain the concept of
the minor scale in
music,

b) construct minor scales
on a staff,

¢) describe melodic
devices used in melody
writing,

d) compose a 12-bar
melody in ABA
structure,

€) compose a 12-bar
melody incorporating
melodic devices,

) appreciate melodies
created in minor keys.

e listen to or sing simple tunes
in major and minor keys to
explain the concept of the
minor key,

e sing or play natural, melodic
and harmonic minor scales
for aural discrimination,

e construct natural, melodic
and harmonic minor scales on
the treble and bass staves
ascending and descending,

e listen to or sing simple tunes
to identify melodic devices,

e compose 12 bar melodies in
simple (14‘ 144 4) and
compound (%) time and in
ABA structure, incorporating
melodic devices,

e store composed music in a
digital or physical portfolio
responsibly,

keys influence
mood in
different genres
of music?

— in major and
minor keys

— insimple (4

3,4y and
compound
time (°s)

— leapsup toa
5#4

— ternary form
(ABA)

- phrasing

— cadences

e critique melodies composed
by self and others using polite
language.

Core competencies to be developed:
e C(Creativity and imagination: The learner applies acquired skills to compose original 12 bar melodies in simple and

compound time.
e [earning to learn: The learner gains more information from peers as they critique melodies composed self and others.
e Digital literacy: The learner uses digital devices responsibly to store composed melodies.

Values:

e Respect: The learner appreciates others” views when critiquing melodies composed by self and others.
e Integrity: The learner creates 12 bar melodies in simple and compound time without plagiarism.

Pertinent and Contemporary Issues (PCls):
Responsible use of Internet: The learner uses digital devices responsibly while uploading composed music to their portiolio.
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Strand Sub Strand Specific Learning Suggested Learning Suggested Key
Outcomes Experiences Inquiry
Question(s)
1.0 Foundations | 1.3 Translation By the end of the sub The learner 1s guided to: How does music

of Music and
Dance

e The concept of
transiation in Music
e Translate music

Srom:

- staff to sol-fa in
simple time,

- staff to sol-fa in
compound time,

- sol-fa to staff in
simple time,

- sol-fa to staff in
compound time.

o Performance
directions:

- articulation
marks:(staccato,
accents and
slurs)

- repeat (repeat
marks, Da Capo
and Dal segno)

strand the learner should
be able to:

a) explam the concept of
translation in music,

b) translate music from
stafT to sol-fa
notation,

c) translate music from
sol-fa to staft
notation,

d) re-write music from
staff to sol-fa notation
incorporating
performance
directions in the
musie,

e) value the role of

translation in music.

e collect music written in
staff and sol-fa notation
and use 1t to explain the
concept of translation,

e use sol-fa syllables to sing
simple melodies written in
staff notation,

e research and discuss the
rules that guide music
translation from staff to
sol-fa notation and from
sol-fa to staff notation,

e write punctuations marks/
symbols representing note
values in simple and
compound time,

e re-write pitches of notes on
staff using sol-fa notation,

e translate music in staff
notation to sol-fa notation,

e translate music from sol-fa
to staff notation,

translation aid in
music
performance?

e re-write music from staft
to sol-fa notation
incorporating performance
direction,

e sing simple melodies
written in sol-fa notation.

Core competencies to be developed:

e (ritical thinking and problem solving: The learner uses the acquired skills to interpret and re-write given music from sol-fa

to staff or staff to sol-fa notations.

e Learning to learn: The learner uses acquired knowledge to translate music in simple and compound time from staff to sol-fa

notation.

Values:

e Respect: The learner accommodates others’ opinion as they discuss rules that guide music translation.

e Responsibility: The learner takes online safety measures as they collect music pieces {rom online sources.

Pertinent and Contemporary Issues (PCls):

Netiquette: The learner acknowledges the online sources of information as they research and discuss rules that guide in music

translation.
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Dance

of Music and

Music
® Process of setting

text to music:

- syllabic division,

- accents (strong
and weak),

- natural speech
inflection and
intonation of

strand the learner should

be able to:

a) describe the process
of setting text in
English to music,

b) create a melody for
text in English,

c) set English text to
existing melodies,

e discuss the process of

setting text in English to
music,

read English words to
establish the accents,
natural speech inflections,
and intonation,

discuss syllabic division
and accentuation of text

Strand Sub Strand Specific Learning Suggested Learning Suggested Key
Outcomes Experiences Inquiry
Question(s)
1.0 Foundations | 1.4 Setting Text to By the end of the sub The learner 1s guided to: How does text

dictate
composition of a
melody?

words, d) appreciate music in English, and divide it

- word painting composed in English into syllables,

- rhythm, by self and others. select or create text in

- time signature, English on pertinent and
cadential points, contemporary issues such

- pitch, as: regulations governing

e ]2 bars of a lyrical road safety, financial
melody: literacy, waste

- downbeat and management, drug and
upbeat substance abuse and
fanacrusic) healthy relationships,
melodies, recite the text to establish

the text- melody
8
e Select or create text relationships: natural

in English on: speech inflections,

- regulations intonation and textual
governing road meaning,
safety (3 types of assign appropriate time
distracted road signature, note values,
use: cognitive, cadential points and
physical, and phrases for the selected
vision), text,

- financial literacy add appropriate pitches to
(budgeting and the syllables, paying
spending) attention to word

- waste painting, melodic contour,
management, voice range and overall

- drug and structure,
substance abuse - write the music composed
healthy in staff notation with
relationships. proper note-syllable

alignment,
perform the song
composed before peers
for appraisal,
record and save the music
performance in a digital
or the written music in a
physical portfolio.

9
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Core competencies to be developed:

e Communication and collaboration: The learner eloquently speaks as they discuss the process involved in setting text in
English to musie.

e Self-efficacy: The learner confidently performs the song composed before peers for appraisal.

e Creativity and imagination: The learner applies required process to create unique settings for the words to music.

Values:

e Respect: The learner positively appraises others as they perform composed songs before an audience.

e Patriotism: The learner promotes good health in the community by composing music to sensitise community members on
healthy practices.

Pertinent and Contemporary Issues (PCls):
e Road safety. The learner selects text in English and composes songs on regulations governing road safety.
e Drug and substance use: The learner develops awareness as they select texts on drug and substance abuse for melody

writing.

e Healthy relationships: The learner collaborates with peers in group work as they discuss the process of setting text in
English to music.
e Financial Literacy: The learner develops awareness on financial literacy concepts as they select texts on financial literacy

for melody writing,

10

Strand Sub Strand Specific Learning Suggested Learning Key Inquiry
Qutcomes Experiences Questions
1.0 Foundations | 1.5 Three-Part By the end of the sub | The learner is guided to: How are triads
of Music and Harmony strand the learner e listen to, play, or sing three- | utilised in three-part
Dance e Concept of the should be able to: part vocal and/or instrumental | harmony?
triad. a) explain the harmonic passages to aurally
- triads in concept of the perceive a triad,
major and triad in music, e discuss the structure and
harmonic b) construct triads in qualities of triads,
minor keys diatonic scales, e construct triads in diatonic
- major c) harmonise a given scales on treble and bass
- minor 4-bar melody for staves,
- augmented three parts, e adda2™and 3" part below a
- diminished d) create a melody given or created melody using
- inversions and harmonise it appropriate intervals and
® Rules of harmony for three parts, observing the rules of
- chord e) appreciate three- harmony,
progression part harmony e write three-part harmonic
- cadential created by self and passages on the treble staves
points others. with appropriate stemming,
- motion e peer review each other’s
- beginning and music.
ending
- stemming of
notes on a
closed score.

11
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Core competencies to be developed:
e Critical thinking and problem solving: The learner applies skills acquired in three-part harmony to add the second and

third part to the music.
e Learning to learn: The learner gains new knowledge as they review peers’ three-part music,

Values:

e Respect: The learner uses polite language as they peer reviews each other's three-part music.
e Integrity: The learner adheres to procedures as they write three-part harmonic passages.
e Unity: The learner displays team spirit as they discuss the structure of triads with peers.

Pertinent and Contemporary Issues (PCls)
Citizenship: The learner listens to or sings three-part vocal passages on national values to aurally perceive a triad.

12

Strand Sub Strand Specific Learning Suggested Learning Suggested Key
Outcomes Experiences Inquiry
Question(s)
1.0 Foundations | 1.6 Music Production | By the end of the sub Learners are guided to: How is music
of Music and Components: strand, the learner should | @ virtually or physically visit | Digital Audio
Dance - digital audio be able to: a music production setup | Workstation
workstation (daw), a) describe components and discuss 1ts useful in creating
- microphones, of a music production components, music?
- audio speakers, setup, e navigate music Digital
- cables Audio Workstation and

Use of Apps such as
acapella app, smule and
karaoke among others.

b) navigate Digital Audio
Workstation software
for utilization,

c) create a 2-3-minute
soundtrack using DAW,

d) record in a “voice over’

style using recording
Apps,
e) convert music files to
different file formats,
f) appreciate creating
music using Digital
Audio Workstation.

discuss various editing
features in it,

o use Digital Audio
Workstation to create a 2-3
minute soundtrack,

e select a recording App and
record in a “voice over’
style,

e select music with
appropriate theme(s) for
use in recording in a
“voice over’ style,

e convert recorded music in
different file formats and
save on a digital portfolio,

13
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® share, playback, and
appraise own and others’
music in audio formats.

Core competencies to be developed:
e Communication and collaboration: The learner works with others in groups as they share, playback, and appraises own

and others’ music in audio formats.
e (Critical thinking and problem solving: The learner converts recorded music in different file formats and saves on a digital

portfolio.

e Digital literacy: The learner navigates music Digital Audio Workstation and discusses various editing features in it.

Values:

e [ove: The learner portrays a caring attitude by sharing own and peer’s music in print and audio formats.

e Responsibility: The learner diligently takes care of digital devices as they use Digital Audio Workstation to create a 2-3
minutes soundtrack.
e Unity: The learner works with peers as they appraise their music in print and audio format.

Pertinent and Contemporary Issues (PCls):
Peace Education: The learner promotes peace by selecting musie with appropriate theme(s) on peace education for use in
recording in a “voice over” style.

14

Strand Sub Strand Specific Learning Suggested Learning Experiences | Suggested Key
Outcomes Inquiry
Question(s)
1.0 Foundations | 1.7 Dance By the end of the sub The learner is guided to: 1. How are
of Music and Production strand the learner should | e watch contemporary dance multimedia
Dance e choreographic | be able to: performances and discuss effects
dance forms: a) explain choreographic dance forms used utilised to
- narrative choreographic dance in dance production, enhance
- binary forms used in dance | @ research and discuss dance
- ternary production, choreographic devices used in production?
® choreographic | b) create dance dance production, 2. How do
devices: sequence in various | @ watch demos on dance choreographic
- repetition forms using production to create dance dance forms
- unison choreographic sequences in various forms influence
- canon devices, using choreographic devices, dance
- contrast ¢) create multimedia e resecarch in virtual and physical production?
® crealing effects foruse in a spaces to select and develop a

costumes: props
and set design,

dance production,
d) create costumes,

theme on pertinent and

contemporary issues such as risk

make-up and props, set design, awareness and management on
accessories, make-up and road use among others, for a

® create accessories for a contemporary dance from
multimedia: contemporary dance Africa,
music, lighting, from Africa, e audition and cast a troupe for a
sound effects ¢) createa contemporary dance from

contemporary Africa,
15
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® Select dance

skating on the
road, hanging,
littering among
others.

theme on effects based on a selected and create costumes, props and
of risky theme, décor based on the dance theme
behaviours such | f) value use of for use in the performance,

as distracted choreographic e watch online or live

road use, over devices for dance demonstrations on use of music,
speeding, production. lighting and sound effects for

dance from Africa *

source for materials responsibly

use in a dance production,

e select and infuse multimedia
effects in production of a
contemporary dance from
Affrica.

Core competencies to be developed:

e Communication and collaboration: The learner speaks clearly as they discuss the choreographic devices used in dance
production with peers.

e Creativity and imagination: The learner artistically uses choreographic devices and multimedia effects to create a
contemporary dance from Africa,

Values:

e Respect: The learner appreciates diverse opinions during group discussion on dance production.
e Social Justice: The learner fairly auditions and casts troupes for a contemporary dance in African.
Responsibility: The learner observes safety precautions as they watch online demonstrations on lighting and sound effects for
use in a dance production.

costumes and props.

Pertinent and Contemporary Issues (PCls):
e Road safety: The leamer selects a dance theme based on risk awareness and management on road use.
e Environmental conservation: The learner carefully protects the environment as they source available materials to create

16

Suggested Assessment Rubric

in compound time:
- 4 bars of music

- 68 time

- 93 time

- rhythms
(Dotted crotchet,
quaver and
semiquavers and their
rests)

bars of notes in 63 and

qs time.

in g and 93 time,

g and 93 time with
a few errors.

in

~—___ Level |Exceeds Expectations | Meets Expectations Approaches Below Expectations
Indicator —  ——__ Expectations
Ability to group notes | Artistically groups 4- | Groups 4 bars of notes | Groups 4 bars of notes | Groups 4 bars of notes
) 6 6

in 63 and gg time with
many errors.

Ability to compose a
12-bar melody:
- Simple time
- Compound time
- ABA structure
- Melodic devices
- Phrasing

Proficiently composes
a 12-bar melody
incorporating all (5)
aspects.

Composes a 12-bar
melody incorporating
all (5) aspects.

Composes a 12-bar
melody incorporating
3-4 aspects.

Composes a 12-bar
melody incorporating
1-2 aspects.

Ability to translate
music:

Competently translates
music correctly

Translates music
correctly integrating

Translates music
correctly integrating 3-

Translates music
correctly integrating 2

- Simple time integrating all (5) all (5) aspects. 4 aspects. or fewer aspects.
- Compound time | aspects.
- Staff to sol-fa

17
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Level

Indicator

Exceeds Expectations

Meets Expectations

Approaches
Expectations

Below Expectations

- Sol-fato staff
- Articulations
and expressions

Ability to set a melody

to text in English:

- Syllabic division

- Accentuation

- Time signature

- Natural speech
inflection

- Rhythm

- Word painting

- Cadential points

- Downbeat and
upbeat (anacrusis)

Artistically sets a
melody to text in
English including all
(8) aspects.

Sets a melody to text
in English including all
(8) aspects.

Sets a melody to text
in English including 5-
7 of the aspects.

Sets a melody to text
in English in 4 or
fewer aspects.

Ability to harmonise a
given melody in 3
parts:

- Chord progression
- Cadential points

- Motion

- Closed score

Creatively harmonises
a given melody in 3
parts incorporating all
(5) aspects.

Harmonises a given
melody 1n 3 parts
incorporating all (5)
aspects.

Harmonises a given
melody in 3 parts
incorporating 3-4
aspects.

Harmonises a given
melody in 3 parts
mcorporating 2 or
fewer aspects.

- Beginning and
ending
18
e Level Exceeds Expectations | Meets Expectations Approaches Below Expectations
Indicator Expectations

Ability to transcribe

music using notation

software:

- Page layout

- melodies

- Triads

- Three-part harmony

- Expressions

- Markings

- Lyrics

- formatting

- key/time signature
change

- transposition

Artistically transcribes
music using notation
software paying
attention to all 10
aspects.

Transcribes music
using notation
software paying
attention to all 10
aspects.

Transcribes music
using notation
software paying
attention to 5-9
aspects.

Transcribes music
using notation
software paying
attention to 4 or fewer
aspects.

Ability to produce a
dance:

- create costumes

- props

- make up

- Setdesign

- music

- multimedia effects
- sound effects

- lighting effects

Creatively produces a
dance incorporating all
(8) aspects.

Produces a dance
incorporating all (8)
aspects.

Produces a dance
incorporating 4-7
aspects.

Produces a dance
incorporating 3 or
fewer aspects
correctly.

19
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STRAND 2.0: PERFORMING

e Characteristics of
Kenyan folk dances.
e Choice of dance:
- gender
- age
- occasion

o Costumes, props and

artefacts
e Performance
aspecis:
- singing (tone,
diction)

- -Voice projection

- dance steps

should be able to:

a) describe
characteristics of
Kenyan folk
dances,

b) select a Kenyan
folk dance for
performance,

¢) design costumes,
props and artefacts
for a selected
Kenyan folk dance,

d) perform folk dances
from Kenyan

folk dances and discuss their
characteristics,

e watch live or recorded videos on
Kenyan folk dance performances
and select one for performance,

e interact with resource persons to
acquire information on
consideration for choice of a
Kenyan folk dance,

e use virtual or physical spaces to
source for skills of designing
costumes, props, and artefacts, for
use in a Kenyan folk-dance
performance,

Strand Sub Strand Specific Learning Suggested Learning Experiences Suggested Key
Outcomes Inquiry
Question(s)
2.0 Performing | 2.1 Kenyan Folk By the end of the sub The learner is guided to: 1. Why are
Dances strand the learner e watch performances of Kenyan Kenyan folk

dances useful
in society?
How do folk
dances
reflect the
cultural
heritage and
values of'a
community?

3]

- formations communities e assume different roles in the
- choreography integrating performance (soloist,
- slage use appropriate
20
- idiom performance instrumentalists, group singers) of
- synchrony aspects, the Kenyan folk dance,
- transitions e) enjoy performing ® carry out rehearsals observing
- instrumentation Kenyan folk dances etiquette and safety procedures,
- Expressiveness for cultural e perform a Kenyan folk dance
(gestures and appreciation. before an audience, applying the

vocal
arnaments)

- Performance
etiquette

appropriate performance aspects,
e use digital devices

to record and share the

performances with peers for

feedback.

Core competencies to be developed:

e Communication and collaboration: The learner listens keenly and actively as they interact with resource persons to acquire
information on consideration for choice of a Kenyan folk dance.

e Citizenship: The learner appreciates learning and performing folk dances from various Kenyan communities.

o Self-efficacy: The learner gains self-confidence as they perform Kenyan folk dances.

e Digital literacy: The learner uses digital devices to source and watch Kenyan folk dance performances.

Values:

e Patriotism: The learner appreciates Kenyan folk dances as they perform before an audience.

e Unity: The learner works collaboratively with others while discussing the characteristics of Kenyan folk dances.

e Responsibility: The learner uses digital devices appropriately and responsibly when recording and uploading Kenyan folk
dance performances.

Pertinent and Contemporary Issues (PCls)
e Ethnic diversities: The learner respects ethnic diversity as they perform dances from various Kenyan communities.
e Gender socialisation: The learner distinguishes male and female roles while choosing activities in the Kenya folk dance
performance.

21
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Strand Sub Strand Specific Learning Suggested Learning Suggested
QOutcomes Experiences Key Inquiry
Question(s)

2.0 Performing

2.2 Choral Music
o Genres of choral
music:
— madrigals,
—-  masses,
- hymns
—  spirituals
— choruses from
oratorios/operas
— anthems
— arrangements
o Choral performance
techniques:
— choral tone
—  blend and balance
— diction
— intonation
- accuracy of
—  pitch, rhythm,
tempo and
dynamics,
- poise

By the end of the sub
strand the learner should
be able to:

a) describe genres of
choral music,

b) perform a select
genre of choral music
applying
performance
techniques,

¢) perform choral music
observing prescribed
performance
directions,

d) enjoy performing
choral music.

The learner 1s guided to:

e listen to or watch live or
recorded performances of
choral music to describe
genres,

e select and rehearse choral
music for performance,

e perform choral music
infusing various performance
techniques and performance
directions,

e perform choral music before
an audience for feedback,

e use digital devices to record
and share their performances
of choral music for peer
TeVIEW.

How does a
specific genre
of choral
music
influence
performance
technique?

22

® Performance
directions
—  tempo
~ dynamics
— articulation
—  mood

Core competencies to be developed: choral music.
e Communication and collaboration: The learner speaks clearly and engagingly as they describe genres of choral music.
e Self-efficacy: The learner confidently performs choral music before an audience.

e Citizenship: The learner performs a variety of choral music genres from different world cultures.
e Digital literacy: The learner responsibly utilises digital devices to record and share performances of choral musie.

Values:

e [Integrity: The learner acknowledges the sources of the choral music they perform.
e Respect: The learner appreciates others” views when giving and receiving feedback on their choral music performances.
e Responsibility: The learner responsibly uses digital devices to record their performances of choral music.
e DPeace: The learner works in harmony with others as they rehearse and perform choral music.

Pertinent and Contemporary lssues (PCls):
® Peace Education: The learner perpetuates peace through peacetul interaction with others during the performance of various

choral music genres.
e Cultural awareness: The learner develops cultural awareness through performing choral music from diverse genres and

cultures.
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Strand Sub Strand Specific Learning Suggested Learning Key Inquiry
QOutcomes Experiences Questions
1.0 Performing | 2.3 Kenyan By the end of the sub The learner 1s guided to: 1. Howdo
Indigenous strand, the learner should e listen to or watch live or mnstruments
Instrumental be able to: recorded performances of within an
Ensembles a) explain the concept of Kenyan indigenous ensemble
o  Concept of instrumental ensemble ensembles to familiarise represent the
instrumental performance, with the concept of group idiom of the
ensemble b) perform in an ensemble playing, community?
. P"‘U'f”g techniques: applying playing e conduct an online search, |[2. How does an
- ”;d"P‘-’”d"’m techniques, watch videos or interact ensemble
playing, c) perform in an ensemble with resource persons to reflect social-
~ playing together, incorporating learn the playing cultural aspects
—  blend and by p : L
variations, techniques in an within the
balance ; - .
& SR d) enjoy performing in an ensemble, community?
rhvthmic and melodic ensemble. e rehearse playing in a
e indigenous ensembles ?Cl‘?Cth chyan
(g'nch as Arutu, |ndlgen0u5 instrumental
Isukuti, Sengenya, ensemble,
Ohangla, Muriempe, e play in an ensemble
Adeudeu, among applying appropriate
others) techniques,
e infuse various rhythmic
and melodic variations

24

while playing in an
ensemble,

e perform in an ensemble
during a school function.

Core competencies to be developed:

e Communication and collaboration: The learner speaks clearly and engagingly while working with others in rehearsing and
performing on instruments in an ensemble.

e Creativity and imagination: The learner infuses various rhythmic and melodic variations while playing in an ensemble.

e Self-efficacy: The learner develops leadership skills while playing lead role in an ensemble performance.

Values:

e Respect: The learner respects others’ views during rehearsals and performance in ensembles.

e Responsibility: The learner uses online resources responsibly while searching for and watching various ensembles.
e Social Justice: The learner is given equal opportunities to perform in various ensembles.

Pertinent and Contemporary Issues (PCls):

e Equity and non-discrimination: The learner explores playing variety of instruments without restriction as they rehearse in a
selected Kenyan indigenous instrumental ensemble.

¢ Online Safety: The learner responsibly sources for performances of Kenyan indigenous ensembles from the internet to
learn techniques of playing in an ensemble.

25
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Strand Sub Strand Specific Learning Suggested Learning Suggested Key
QOutcomes Experiences Inquiry
Question(s)
2.0 Performing | 2.4 Western Musical By the end of the sub The learner 1s guided to: How 1s

Instruments (Solo
Performer)
o Western instruments
—  -strings,
= ‘b}'ﬂ.ﬁ'.';.
~  -woodwind,
—  -percussion,
—  -piano/organ
e  Major scales two
octaves
C. G DAEF,
B flat
o Arpeggios one octave
C G D AdE F,
B flat
o Two pieces of music
(choose one)
o Sicht reading
melodies:
- simple time
- key signature up to
3 sharps or flats,
- 4 bars,

strand the learner should

be able to:

a) examine
characteristics of a
solo istrumental
musical score,

b) play prescribed
scales on a selected
Western instrument,

¢) play arpeggios in
prescribed keys on a
selected instrument,

d) sight read pieces of
music in the
prescribed keys,

e) perform a selected
piece of music in the
prescribed keys,

f) enjoy performing
music on a Western
solo instrument.

e collect and study varied
Western solo instrumental
musical scores and discuss
their characteristics,

e watch demos on playing of
scales and arpeggios from
online resources and practise
playing them on a Western
solo musical instrument,

e prepare a rehearsal schedule
for learning how to play
specific solo instrumental
pieces,

e practice playing techniques
that are specific to the
selected Western solo
instrument,

e sight read 4-bar music
excerpts in simple and
compound time on the
Western solo instrument,

expertise n
sight reading
developed?

26

- simple rhythms
(semibreve,
minims, crotchets,
quavers,
semiquaver and
their extensions)

® play a variety of solo pieces
of music on a selected
Western instrument during a
school function.

Core competencies to be developed:

e Citizenship: The learner takes pride in playing music from diverse cultures on a Western musical instrument.

e Digital literacy: The learner downloads, watches and listens to demos on scales and arpeggios from online resources.

o Self-efficacy: The learner gains confidence through rehearsal to execute various playing techniques that are specific to the
selected Western solo instrument.

e Learning to learn: The learner acquires music reading skills that will help in interpreting scored music.

Values:

® Integrity: The learner uses the internet prudently when searching for music pieces to play.
e Responsibility: The learner takes care of their musical instrument and sticks to a rehearsal schedule.

Respect: The learner takes into consideration others’ views during rehearsal sessions of the western solo instrument playing.

Pertinent and Contemporary Issues (PCls):
Cultural awareness: The learner acquires new ideas on performance etiquette as they watch demos on playing of scales and
arpeggios from online resources and practise playing them on a Western solo musical instrument.

27
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Strand Sub Strand Specific Learning Suggested Learning Suggested Key
Outcomes Experiences Inquiry
Question(s)
2.0 Performing | 2.5 Contemporary Dances By the end of the sub The learner 1s guided to: | How can
from Africa strand, the learner should | e watch contemporary | contemporary

(12 lessons)
Basic performing skiils:
o Physical skills:
- bodv awareness and
control
- alignment and posture
- flexibility and range of
emotions
- coordination
- musicality and rhythm
- strength and endurance
o Expressive skills:
= projection
—  focus
— spatial awareness
— facial expressions
—  phrasing
—  sensitivity to others

be able to:

a) describe the basic
performing skills in
African contemporary
dance,

b) create a 3-5-minute
contemporary dance
routine based on
African popular
music,

¢) execute basic dance
movementis of
different qualities in a
performance,

d) performa
contemporary African
dance routine

dances and imitate the
basic performing
skills,

e brainstorm an idea on
a PCI for a dance
story,

» select suitable popular
music from Africa for
use in choreographing
a contemporary dance,

« select and use
appropriate costumes,
props and make-up for
the dance routine,

« perform basic dance
movements of
different qualities in

dances be used
to sensitise the
audience on
pertinent and
contemporary

issues?

Fundamental movements: incorporating dance routine,

s Locomotor -jumping, leaping, performance « create and rehearse the
hopping, skipping, travelling, techniques, dance routine,
galloping,

28

s nen-locometor - balance,
stillness, freeze, bend, stretch,
reach, twist, swing,

Fundamental movement qualities
(percussive, suspended,
sustained, vibratory, collapse,
swing)

Dance choreography based on
Afvican popular music. (Lingala,
Bongo, Naija, Amapiano,
Afrobeat)

Perform a solo or group dance
routine based on African popular
music

e fall and recovery

*  movement and release

Perform a dance based on
regulations governing road
safety: three types of distracted
road use (cognitive, physical and
vision)

e) enjoy performing
contemporary dances
from Africa.

» perform the dance
routine in a troupe, to
sensitise the audience
on pertinent and
contemporary issues
such as prevention of
road distractors, ethnic
and racial
relationships, gender
issues related to health,
safety and security,
environmental
conservation,

e organise a concert and
perform to the school
or local commumty
audience.

Core Competencies to be developed:
e Self-efficacy: The learner develops self-awareness by demonstrating attention to detail while organising a dance concert in

the school.
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e (reativity and imagination: The learner applies artistic and innovative abilities to select and use costumes in dance.
e Citizenship: The learner appreciates dances from other cultures and diverse genres.

Values:

e Social justice: The learner accords opportunities to peers with falent to take specific roles during preparation and
performance of contemporary dances from Africa.

® love: The learner gains respect for others’ opinions while creating and performing their dance routines.

® Responsibility: The learner acquires self-discipline when creating dance and keeping to the given timelines.

e Unity: The learner works with others harmoniously as they perform the dance routine in a troupe, to sensitise the audience
on pertinent and contemporary issues.

Pertinent and Contemporary Issues (PCls):

e Road safety: The learner performs the dance routine in a troupe, to sensitise the audience on prevention of road distractors.

e THealth education: The learner gets insight into various thematic health concerns like, alcohol and substance abuse, lifestyle
diseases, personal hygiene, among others as they develop themes for dance performance.

e Ethnic and racial relations: The learner is acquainted with diverse dance techniques from various African communities

30
Suggested Assessment Rubric
T — Level | Exceeds Expectations | Meets Approaches Below Expectations
Indicator Expectations Expectations
Ability to perform folk Creatively performs Performs folk Performs folk dances | Performs folk dances
dances from Kenyan folk dances from the dances from the from the Kenvan from the Kenyan
community integrating Kenyan community Kenyan community | community integrating | community integrating
performance aspects: integrating all (12) integrating all (12) | 7-11 performance 1-6 performance
- Singing tone, performance aspects. performance aspects. aspects.
- diction aspects.
- Volice projection
- Dance steps
- Patterns Formations
- Choreography
- Stage use
- Idiom
- Synchrony
- Transitions
- Instrumentation
- Expressiveness
- Etiguette
Ability to perform choral Proficiently performs Performs choral Performs choral music | Performs choral music
music applying choral music applying | music applying all | applying 5-9 applying 1-4
performance techniques: all (10) performance (10) performance performance performance
- Tone techniques. techniques. techniques. techniques.
- Blend
- Balance
31
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T Level

Indicator T

Exceeds Expectations

Meets
Expectations

Approaches
Expectations

Below Expectations

- Diction

- Intonation

- Accuracy of

- Pitch

- Accuracy of

- Rhythm

- accuracy of tempo

- Accuracy of dynamics,
- Poise

Ability to perform choral
music observing prescribed

Exemplarily performs
choral music observing

Performs choral
music observing all

Performs choral music
observing 2-3

Performs choral music
observing only 1

performance directions: all (4) prescribed (4) prescribed prescribed prescribed

- Tempo performance directions. | performance performance performance direction.
- Dynamics directions. directions,

- Articulation

- Mood

Ability to perform in Creatively performs in | Performs in Performs in ensembles | Performs in ensembles

ensembles applying

ensembles applying all

ensembles applying

applying 2-3 playing

applying only 1

playing techniques: (4) playing techniques. | all (4) playing techniques. playing technique.
- Independent playing, techniques.
- Playing together,
- Blend
- Balance
32

e Level | Exceeds Expectations | Meets Approaches Below Expectations
Indicator i Expectations Expectations
Ability to perform in Skillfully performs in | Performs in Performs in ensembles | Perform in ensembles
ensembles incorporating ensembles ensembles incorporating incorporating
rhythmic and melodic incorporating rhythmic | incorporating rhythmic and melodic | rthythmic and melodic
variations. and melodic variations. | rhythmic and variations with a few | variations with many

melodic variations. | errors. eITOrS.

Ability to play prescribed Proficiently plays all Plays all (7) Plays 3-6 prescribed Plays 1-2 prescribed

scales on a selected

Western mstrument:

- Major Scales two
actaves C, G, D, A, E,
F. and B flat

(7) prescribed scales on
a selected Western
instrument.

prescribed scales on
a selected Western
instrument.

scales on a selected
Western instrument.

scales on a selected
Western instrument.

Ability to play arpeggios in

prescribed keys on a

selected instrument:

—  Arpeggios one oclave
C.GDAEF andB
fat

Artistically plays all (7)
arpeggios in prescribed
keys on a selected
mstrument.

Plays all (7)
arpeggios in
prescribed keys on
a selected
instrument.

Plays 3-6 arpeggios in
prescribed keys on a
selected instrument.

Plays 1-2 arpeggios in
prescribed keys on a
selected instrument.

Ability to sight read pieces

of music in the prescribed

keys:

- Major Scales two
actaves C, GG, D, A, E,
F, and B flat

Proficiently sight reads
pieces of music in all
(7) prescribed keys.

Sight reads pieces
of music n all (7)
prescribed keys.

Sight reads pieces of
music in 3-6
prescribed keys
correctly.

Sight reads pieces of
music in 1-2
prescribed keys.
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i Level

Indicator T

Exceeds Expectations

Meets
Expectations

Approaches
Expectations

Below Expectations

Ability to perform a

selected piece of music in

the prescribed keys:

- Major Scales two
octaves C, G, D, A, E,
F, and B flat

keys.

Skillfully performs a
selected piece of music
n all (7) prescribed

Performs a selected
piece of music in
all (7) prescribed
keys.

Performs a selected
piece of music in 3-6
prescribed keys.

Performs a selected
piece of music in 0-2
prescribed keys.

34

STRAND 3.0: APPRECIATION

instrumental, or
instrumental,

o Performance
aspecis

idiom

singing (tone,
diction, style)
choreography
(Formations,
Synchrony,
Dance step)
nstrumentation
costumes and
décor
expressiveness
efiguette

o Themes and
messages

Kenyan folk dances, [

b) examine the roles of
participants in
Kenyan folk dance .
performances,

c) evaluate performance
aspects in Kenyan
folk dances,

d) analyse the .
performance structure
of Kenyan folk
dances,

¢) analyse themes and
messages In Kenyan | e
folk dances,

discuss the role of the
performance media in Kenyan
folk dances,

watch live or recorded
performances of Kenyan folk
dances and examine the role
of various participants in the
dances,

research in virtual and
physical spaces responsibly
and discuss how the
performance aspects feature in
Kenyan folk dances,

describe the structure of
Kenyan folk dances,

listen to or watch
performances to analyse and

Strand Sub Strand Specific Learning Suggested Learning Suggested Key
Outcomes Experiences Inquiry
Question(s)
3.0 Appreciation | 3.1 Kenyan Folk By the end of the sub The learner 1s guided to: How can
Dances strand the learner should | e listen to or watch live or Kenyan folk
e Performance be able to: recorded Kenyan folk dances | dances be used
Media: a) describe the role of and distinguish their to address
- vocal or vocal and performance media in performance media, social and

cultural 1ssues
in society?
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f) appreciate the role of
Kenyan folk dances

discuss themes and messages
i Kenyan folk dances.

in the society.

Core competencies to be developed:
e Citizenship: The learner appreciates music from diverse Kenyan cultures.
e Communication and collaboration: The learner keenly watches Kenyan folk dances and engagingly critiques the

performances with peers.
e [earning to learn: The leamer uses research skills acquired to examine how performance aspects feature in Kenyan folk

dances.

e Digital literacy: The learner uses digital devices to research using online spaces and analyse Kenyan folk dances.

Values:

e Patriotism: The learner recognises and values their own and others’ culture through exposure to the Kenyan folk dances.
e Unity: The learner collaborates with others as they discuss themes and messages in folk dances.

e Respect: The learner appreciates others” views as they give personal responses while analysing dances.
e Integrity: The learner uses the internet appropriately when watching various Kenyan folk dances.

Pertinent and Contemporary Issues (PCls):

Cultural awareness: The learner gains more social and cultural information on various Kenyan communities as they watch live

or recorded performances of Kenyan folk dances and examine the role of various participants in the dances.

36

Strand Sub Strand Specific Learning Suggested Learning Suggested
Outcomes Experiences Key Inquiry
Question(s)
3.0 Appreciation | 3.2 Baroque and Classical By the end of the sub The learner is guided to: How does
Music strand the learner should | e listen to and discuss | exposure to
o Analyse: be able to: the charactenistics of | Baroque and
- features of stvle a) describe the music genres in the Classical
- media characteristics of prescribed periods, music
- melody music in the e listen to recorded or | influence the
- rhvthm prescribed periods, live performances of | development
- harmony b) analyse the features Music from the of musical
- Jorm of style in selected Baroque and skills?
- key structure music genres, Classical periods and
- lexture ¢) aurally distinguish analyse how the
- expressions music genres in the elements of music
- dynamics prescribed periods, feature,
- lext d) enjoy listening to e listen to recorded or
- swle Baroque and live performances of
® Genres of music in Baroque Classical music. music from Baroque
period: and Classical and
- Suite ] i
- Barogue Sonata aurally 1de"“'§’ t'h(-:-
B i genres by outlining
- Oratorio the composer and the
- Concerto Grosso features of music,
- Fugue
- Cantata
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- Mass

Genres of music in Classical
period:
- Classical Sonata
- Concerto

- Symphony

- Chamber Music
- Opera

- Oratorio

- Mass

Core competencies to be developed:
e Communication and collaboration: The learner listens critically to Baroque and Classical music and clearly articulates the
characteristics of music_genres and styles of composers in the Baroque and classical periods.
e Citizenship: The learner appreciates music from diverse world cultures.
Critical thinking and problem solving: The learner makes critical observations and deduce objective conclusions while
analysing music from Baroque and Classical periods.

Values:

e Unity: The learner collaborates with peers as they discuss the features of Baroque and Classical music.

e Respect: The learner recognizes the input of every member of the class as they participate in discussions about Baroque
and Classical music.
e Responsibility: The learner makes appropriate use of digital devices when accessing music from online sources.

Pertinent and Contemporary Issues (PCls)
Cultural awareness: The learner develops awareness of Western culture as they search for Music from the Baroque and

Classical periods.
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Strand Sub Strand Specific Learning Suggested Learning Suggested Key
Outcomes Experiences Inquiry
Question(s)
3.0 Appreciation | 3.3 Music and Dance By the end of the sub The learner is guided to: 1. How can
and Mass Media strand the learner e [isten to or watch awareness of
e Concept of music and | should be able to: advertisements, TV ethics and
dance and mass a) explain the programmes, movies, radio copyright
media: interrelationships programmes and social 1ssues be
~  lypes of mass between Music and media platforms with useful in
media, - print Dance and mass music and dance content to enhancing the
me({m. _ media, explain the use of Music
gi:;;;;;ifng b) ﬂﬂafysis the role of interrelationships between and Dance in
media and digital Music and Dlance Musllc and Dance and mass mass media?
media in mass media, media, 2. How does
® Role of music and ¢) explain the ® listen to or watch TV Music and
dance in mass media, aftributes that programmes, Dance
e Selection of music guide the selection advertisements and movies contribute to
soundtracks of soundtracks for to determine the role of the
(sighature tunes, mass media, Music and Dance in mass effectiveness
Jingles, cues. d) examine ethics and media, of mass
incidental music) and copyright issues in [e listen to or watch media?
j‘::?ﬁ i;if;f:s’;{ ?;;s the use of Music ad\_rertist:mcnls and movies
n;edm_ TN and Dancc N mass to identify t‘hc use ot'Mysic
o Ethics and copyright media, a.nd Dance in mass media,
e [isten fo or watch

issues

advertisements, TV
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Kenyan bodies that
govern and

regulate ethics and
copyright issues in

e) appreciate the role
of Music and Dance
in mass media.

programmes, movies, radio
programmes and social

media platforms to discuss
the qualities that lead to the

Music and Dance
and mass media,
ethics of music and
dance in
advertising and
commercial use
cultural
appropriation,
Sforms of copyright
infringement and
piracy.

selection of Music and

Dance used in mass media,
research and report on ethics
and copyright issues in the
use of Music and Dance in

mass media,

appraise each other's reports
on ethics and copyright

issues.

Core competencies to be developed:

e Communication and collaboration: The learner speaks clearly and effectively while explaining the interrelationships
between Music and Dance and mass media,

e Digital literacy: The learner uses digital devices to listen to or watch TV programmes, advertisements and movies to
distinguish various soundtracks used in media.

Values:

and mass media.

1ssues.

e Integrity: The learner develops honesty as they research on and discuss ethics and copyright issues in Music and Dance
o [ove: The learner collaborates harmoniously with peers as they appraise each other's reports on ethics and copyright

e Responsibility: The learner handles digital devices diligently while listening to soundtracks and watching TV programmes,
advertisements and movies.

40

Pertinent and Contemporary Issues (PCIs):
Social Cohesion: The learner works well with others in a group to discuss the role of Music and Dance in mass media.

Suggested Assessment Rubric

Kenyan folk dance
performances.

participants in
Kenyan folk dance
performances.

Kenyan folk dance
performances.

folk dance
performances leaving
out a few details.

T Level Exceeds Meets Expectation Approaches Below Expectations
Indicator Expectation Expectations
Ability to examine the Critically examines | Examines the roles of | Examines the roles of | Examines the roles of
roles of participants in the roles of participants in participants in Kenyan | participants in Kenyan

folk dance
performances leaving
out many details.

Ability to evaluate how
performance aspects
feature in Kenyan folk
dances:

- Idiom

- Singing fone,

- Diction,

- Swle

- Formations,

- Synchrony,

- Dance step

- Instrumentation

- Costumes and décor
- Expressiveness

- Etiquette

- Themes and Messages

Creatively evaluates
how all 12
performance aspects
feature in Kenyan
folk dances.

Evaluates how all 12
performance aspects
feature in Kenyan
folk dances.

Evaluates how

6-11 performance
aspects feature in
Kenyan folk dances

Evaluates how 1-5
performance aspects
feature in Kenyan folk
dances.
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T Level Exceeds Meets Expectation Approaches Below Expectations
Indicator “———____ | Expectation Expectations
Ability to analyse the Critically analyses Analyses the Analyse the Analyse the

performance structure of
Kenyan folk dances.

the performance
structure of Kenyan
folk dances.

performance structure
of Kenyan folk
dances.

performance structure
of Kenyan folk dances
overlooking a few
details.

performance structure
of Kenyan folk dances
overlooking many
details.

Ability to analyse themes
and messages in Kenyan
folk dances.

Engagingly analyses
themes and
messages in Kenyan

folk dances.

Analyses themes and
messages in Kenyan
folk dances.

Analyses themes and
messages in Kenyan
folk dances leaving
out a few details.

Analyses themes and
messages in Kenyan
folk dances leaving out
many details.

Ability to analyse the
features of styles in
selected music genres:
- media

- Melody

- Rhythm

- Harmony

- Form

- Key structure

- Texture

- Expressions

- Dynamics

- lext

- stvle

Critically analyses
all (11) features of
styles in selected
Music genres.

Analyses all (11)
features of styles in
selected Music
genres.

Analyses 6-10 features
of styles in selected
Music genres.

Analyses 0-5 features of
styles in selected Music
genres.
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T Level

Indicator ~ ———_

Exceeds
Expectation

Meets Expectation

Approaches
Expectations

Below Expectations

Ability to aurally
distinguish Music genres
in the prescribed periods:
o (Genres of Music in
Baroque period
- Suite
- Barogue Sonata
- Opera
- Oratorio
- Concerto Grosso
- Fugue
- Cantata
- Mass
®  Genres of music in
Classical period
- Classical Sonata
- Concerto
- Symphony
- Chamber Music
- Opera
- Oratorio
- Mass

Aurally distinguishes
with precision all
(14) Music genres in
the prescribed
periods.

Aurally distinguishes
all (14) Music genres
in the prescribed
periods.

Aurally distinguishes
7-13 Music genres in
the prescribed periods.

Aurally distinguishes
Music 1-6 genres in the
prescribed periods.
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T __ Level

Indicator

- —

—_

Exceeds
Expectation

Meets Expectation

Approaches
Expectations

Below Expectations

Ability to analyse the role
of Music and Dance in
mass media.

Critically analyses
the role of Music
and Dance in mass
media,

Analyses the role of
Music and Dance in
mass media.

Analyses the role of
Music and Dance in
mass media with a few
erTors.

Analyses the role of
Music and Dance in
mass media with many
EITors.

Ability to examine ethics
and copyright issues in the
use of Music and Dance in
mass media.

Systematically
examines ethics and
copyright issues in
the use of Music and
Dance.

Examines ethics and
copyright issues in
the use of Music and
Dance.

Examines ethics and
copyright issues in the
use of Music and
Dance overlooking a
few details.

Examines ethics and
copyright issues in the
use of Music and Dance
overlooking many
details.
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APPENDIX 1: LIST OF SUGGESTED ASSESSMENT METHODS, LEARNING RESOURCES, AND NON-FORMAL

ACTIVITIES
Strand Sub Strand Suggested Suggested Learning | Non-Formal Activities
Assessment Resources
Methods
1.0 1.1 Rhythm e  Oral tests e Sheet music Field visits — Visiting cultural
Foundations e  Aural tests e Flash cards of centres, cultural festivals, Music
of Music and o Written tests rhythmic patterns centres and performing theatres to
Dance e Practical tests and French learn about folk songs, folk dances
e Self- rhythm names and musical instruments.
Assessment e Audiofvisual Live Performances - Attending live
e Peer recordings performances for basic analysis.
Assessment e Exercise book Apprenticeship - Connections with
e Music artists in the community, learning
Manuscript from expert in Music and Dance
books Concerts — Participating in Music
1.2 Melody in ® Oral tests e Sheet music and Dance concerts within the school
Minor Keys e Aural tests o Waestern melodic and its environs.
e Written tests instruments Project work — The learners will be
e Practical tests | ® Flash cards- of guided to consider the various PCls
e Seli- rhythmic provided in the subject and choose
Assessment patterns, one suitable to their context and
e DPeer melodies and reality.
Assessment sol-fa names
e Observation
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Strand Sub Strand Suggested Suggested Learning | Non-Formal Activities
Assessment RESDI.I]'CES
Methods
1.3 Translation e Self- e Audiofvisual ® Music and Dance clubs -
Assessment recordings of Participating in Music and Dance
e DPeer- melodies club activities within the school.
Assessment e Pitching device, | ® Music festivals - Performing and
e Oral tests e Song book, learning from Music and Dance
e Aural tests e Digital devices, competitions held in and out of
e  Written tests e [nternet school.
e Practical tests connectivity, e Cultural events — The learner
acquires skills, knowledge and
. attitude that enhance awareness on
1.4 Setting Text to e Oral tests e Sheet music how Music and Darice address social
Music e  Written tests e Western melodic and. culfural issues:
1.5 Three Part e Practical tests mstruments e School assembly activities
Harmony o Self- ® Flash cards- of Performing, watching, or listening to
1.6 Music Assessment rhythmic Music and Dance performances
Production e Peer- pattcrr}s, during school assemblies.
Assessment melodies and ® School events: Performing Music
® Observation sol-fa names and Dance during events such as
L7 Dance e Practical tests | ® Song book, Parents® Day, Prize Giving Day,
Production e (Observation e Digital devices, Career and Sports Day, alﬁung
e Oral tests e Internet others. .
s Peer connectivity,
Assessment e [Exercise books
46
Strand Sub Strand Suggested Suggested Learning | Non-Formal Activities
Assessment Resources
Methods
o Self- e Resource e Scout/Girl guide activities -
Assessment persons, Participating in the school band by
e Audio/visual playing musical instruments.
recordings of e Performing troupes or ensembles-
melodies Forming small groups for
e Pitching device performance.
e Song book
e Music
instruments
2.0 2.1 Kenya folk e Oral e Traditional
Performing | Dances presentations musical
e  Written tests instruments

e Participatory
assessment
e Projects

e Resource persons

¢ (Costumes and
props

e Audio/visual
recordings of
folk songs

e Exercise books

e Digital devices

2.2 Choral Music

e  Written tests
® Practical

e Song book(s),
e Digital devices,
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Strand Sub Strand Suggested Suggested Learning | Non-Formal Activities
Assessment RESDI.I]'CES
Methods
e Participatory e Internet
assessment connectivity,
e Projects e Lxercise books
e Oral tests e Sheet music
e Peer- e Resource
Assessment persons,

e Audio/visual
recordings of
melodies

e Pitching device

e Musical
instruments

2.3 Kenya e Practical e African
Indigenous e Participatory instruments
Instrumental assessment ® Resource persons

Ensembles e Projects e  Digital devices
e Oral test e Audio/ Visual
e Peer- recordings of
Assessment Instrumental
e Written tests ensembles
48
Strand Sub Strand Suggested Suggested Learning | Non-Formal Activities
Assessment Resources
Methods

2.4 Western
Musical Instrument
(Solo Performer)

2.5 Contemporary
Dance

e Oral questions

e  Written tests

e Practical

e Participatory
assessment

e Project work

e Audio/visuals
recordings of
solo Western
musical
mstrument

e Resource persons

o  Western musical
instruments

e Exercise books

e Digital devices

o Internet
connectivity

s Musical
instruments
Resource persons
Exercise books
Digital devices
Internet
connectivity
e Recordings of
contemporary
dances
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Strand Sub Strand Suggested Suggested Learning | Non-Formal Activities
Assessment RESDI.I]'CES
Methods
3.0 Critical | 3.1 Kenyan Folk e Oral e Audio/visuals
Appreciation | Dances presentations recordings of
s Written tests folk dances
e Short reports e Resource persons
e Participatory e Traditional
assessment musical
mstruments
e (Costumes and
props
e Exercise books
e Digital devices
e Internet
connectivity
3.2 Classical Music e Song book,
(Baroque and e Digital devices,
Classical) e Internet
connectivity,
e Exercise books
e Sheet music
50
Strand Sub Strand Suggested Suggested Learning | Non-Formal Activities
Assessment Resources
Methods
e Resource persons,

Audio/visual
recordings of
Baroque and
classical music
Pitching device
Western music
Instruments

3.3 Music and
Dance and Mass

® Oral tests
presentations

® e 0

Exercise books
Digital devices

Media ® Written tests Internet
e Participatory connectivity
Assessment e Reference books
® Field work ® Resource persons
reports
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