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NATIONAL GOALS OF EDUCATION

Education in Kenya should:

1. Foster nationalism and patriotism and promote national unity.
Kenya's people belong to different communities, races and religions, but these differences need not divide them. They must be able
to live and interact as Kenyans. It is a paramount duty of education to help young people acquire this sense of nationhood by
resolving conflicts and promoting positive attitudes of mutual respect which enable them to live together in harmony and foster
patriotism in order to make a positive contribution to the life of the nation.

2. Promote the social, economic, technological and industrial needs for national development.

Education should prepare the youth of the country to play an effective and productive role in the life of the nation.

a) Social Needs
Education in Kenya must prepare children for changes in attitudes and relationships which are necessary for the smooth progress
of a rapidly developing modern economy. There is bound to be a silent social revolution following in the wake of rapid
modernization. Education should assist our youth to adapt to this change.

b) Economic Needs
Education in Kenya should produce eitizens with the skills, knowledge, expertise and personal qualities that are required to
support a growing economy. Kenya is building up a modern and independent economy which is in need of an adequate and
relevant domestic workforce.

¢) Technological and Industrial Needs
Education in Kenya should provide learners with the necessary skills and attitudes for industrial development. Kenya recognizes
the rapid industrial and technological changes taking place, especially in the developed world. We can only be part of this
development if our education system is deliberately focused on the knowledge, skills and attitudes that will prepare our young
people for these changing global trends.

3. Promote individual development and self-fulfilment
Education should provide opportunities for the fullest development of individual talents and personality. It should help children to
develop their potential interests and abilities. A vital aspect of individual development is the building of character.
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4. Promote sound moral and religious values.
Education should provide for the development of knowledge, skills and attitudes that will enhance the acquisition of sound moral
values and help children to grow up into self-disciplined, self-reliant and integrated citizens.

5. Promote social equity and responsibility.
Education should promote social equality and foster a sense of social responsibility within an education system which provides
equal educational opportunities for all. It should give all children varied and challenging opportunities for collective activities and
corporate social service irrespective of gender, ability or geographical environment.

6. Promote respect for and development of Kenya’s rich and varied cultures.
Education should instil in the youth of Kenya an understanding of past and present cultures and their valid place in contemporary
society. Children should be able to blend the best of traditional values with the changing requirements that must follow rapid
development in order to build a stable and modern society.

7. Promote international consciousness and foster positive attitudes towards other nations.
Kenya is part of the international community. It is part of the complicated and interdependent network of peoples and nations.
Education should therefore lead the youth of the country to accept membership of this international community with all the
obligations and responsibilities, rights and benefits that this membership entails.

8. Promote positive attitudes towards good health and environmental protection.
Education should inculcate in young people the value of good health in order for them to avoid indulging in activities that will
lead to physical or mental ill health. It should foster positive attitudes towards environmental development and conservation. It
should lead the youth of Kenya to appreciate the need for a healthy environment.

THE SENIOR SCHOOL IN THE COMPETENCY BASED CURRICULUM

Senior School is the fourth level of Basic Education in the Competency Based Curriculum (CBC) that the learner shall proceed to after the
Pre-Primary School, Primary School and Junior School levels. The essence of Senior School is to offer learners a pre-tertiary/university/ pre-
career experience in which the learners have an opportunity to choose pathways, tracks and subjects where they shall have demonstrated
interest and/or potential at the earlier levels. Senior School comprises three years of education for learners generally in the 16-18 vears age
bracket and lays the foundation for further education and training at the tertiary level and the world of work. In the CBC vision, learners exiting
this level are expected to be engaged, empowered and ethical citizens ready to participate in the socio-economic development of the nation.

At this level, the learner shall take seven (7) learning areas as recommended by the Presidential Working Party on Educational Reforms
(PWPER, 2023). These shall comprise four compulsory learning areas namely: English, Kiswahili, Essential Mathematics/Core
Mathematics and Commumity Service Learning (CSL). Learners will choose between Core Mathematics (for learners pursuing the Science
Technology Engineering and Mathematics Pathway) and Essential Mathematics (for leamers pursumng the non-STEM pathways). The leamer
will select three learning areas depending on their career choice, aptitude, interest and personality with guidance by the Senior School career
teacher,

LEARNING OUTCOMES FOR SENIOR SCHOOL

By the end of Senior School, the learner should be able to:

communicate effectively and utilise information and communication technology across varied contexts,
apply mathematical, logical and eritical thinking skills for problem solving,

apply basic research and scientific skills to manipulate the environment and solve problems,
exploit individual talents for leisure, self-fulfilment, career growth, further education and training,
uphold national, moral and religious values and apply them in day-to-day life,

apply and promote health care strategies in day-to-day life,

protect, preserve and improve the environment for sustainability,

demonstrate active local and global citizenship for harmonious co-existence,

demonstrate appreciation of diversity in people and cultures,

D manage pertinent and contemporary issues responsibly.

ha gl s s
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TABLE 1: LIST OF SUBJECTS AT SENIOR SCHOOL

Caore Subjects Arts & Sports

Social Sciences

Science, Technology, Engineering &

Science Mathematics (STEM)
1. English 5. Sports and 9. Literature in English 23. Biology
2. Kiswahili/KSL Recreation 10. Indigenous Languages 24, Chemistry
3. Core Mathematics/ 6. Music and Dance | 11. Fasihi ya Kiswahili 25. Physics
Essential Mathematics 7. Theatre and Film 12. Sign Language 26. General Science
4. Community Service 8. Fine Arts 13. Arabic 27. Agriculture
Learning (CSL) 14, French 28. Computer Studies
15. German 29. Home Science
16. Mandarin Chinese 30. Aviation
17. Chnstian Religious Education 31. Building Construction
18. Islamic Religious Education 32, Electricity
19. Hindu Religious Education 33. Metalwork
20. Business Studies 34. Power Mechanics
21. History and Citizenship 35, Woodwork
22 Geography 36, Media Technology

37. Marine and Fisheries Technology

Note:

a) Physical Education (PE) and Information Communication and Technology (ICT) will be offered to all learners to facilitate learning,

enjoyment and acquisition of life skills.

b) Every school shall offer Pastoral/Religious Programme of Instruction (P/RPI) to enhance moral, spiritual and character development

of the leamers.

¢) There shall be one (1) lesson for personal or group study to deepen knowledge and enhance skills in areas of choice by the learners.

Table 2 provides guidelines on distribution of lessons at Senior School.

TABLE 2: LESSON DISTRIBUTION AT SENIOR SCHOOL

Subjects

No of Lessons Per Week
(40 minutes per lesson)

Core Subjects 4

1. English

n

2. Kiswahili

3. Essential Mathematics/Core Mathematics

4. Community Service Learning

|| Lh

Elective Subjects

5. Elective 1

6. Elective 2

7. Elective 3

* Physical Education

* ICT Skills

*EPI

* Learner Personal /Group Study

el Ll ROV VWY LY LE V)

Total Number of Lessons

vi
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ESSENCE STATEMENT

As learners move from Junior School to Senior School, the study of Theatre and Film becomes more structured, practical and
learner-centered. Building on general exposure to creative and performing arts, already established at Jumor School, the Senior
School curriculum focuses on deepening learners' knowledge, technical skills, and appreciation for Kenya's rich cultural heritage
Through the strands of Creating, Production, and Film, Theatre and Society, the learner engages in creative writing, performance,
directing, adaptation of narratives and cultural expression. The curriculum draws directly from Article 11 of the Constitution,
integrating national values and indigenous knowledge into artistic learning, thus aligning learner creative growth with Kenya’s
socio-cultural identity.

Theatre and Film learning is experiential, reflective, and progressive across the three years of Senior School. In Grade 10, the
learner concentrates on theatre—developing skills in acting, staging, and dramatic writing. In Grade 11, the focus shifts to film,
where the learner explores cinematic storytelling, filming techniques, and editing. Grade 12 integrates both domains, allowing the
learner to refine and showcase their artistic abilities in capstone projects. Assessments are largely performance-based and
formative, encouraging creativity, collaboration and critical thinking. By applying inquiry-based learning, participatory
methodologies, and community-linked projects, the curriculum equips learners with the competencies and mindset needed to
transition into higher education, professional creative practice, or entrepreneurial ventures within the arts sector.

Anchored in the CBC’s emphasis on talent development and career readiness, Theatre and Film supports diverse professional
pathways within Kenya's creative economy. The learner is introduced to careers such as acting, directing, screenwriting, stage and
set design, cinematography, sound and video editing, and arts production. As the curniculum integrates entrepreneurship and arts
management, it prepares the learner to commercialize their creative skills and manage artistic enterprises. This aligns with Kenya’s
national agenda to promote the creative indusiry as a pillar of economic growth. With competencies acquired through the CBC,
learners are empowered not only to participate in cultural production but also to innovate and lead within both local and global
creative ecosystems.

This curniculum s meticulously structured to facilitate a progressive learning experience, wherein learners study and engage with
Theatre in Grade 10 and Film in Grade 11, subsequently allowing them the opportunity to specialise and hone their skills in Grade
12. This design thoughtfully considers the allocation of time, resources, and the development of expertise.

vii

SUBJECT GENERAL LEARNING OUTCOMES

By the end of Senior School, the learner should be able to:

) Create original, workshopped or adapted theatre and film productions grounded in Kenyan cultures to promote nationalism,
patriotism and national unity.

2) Perform in theatre and film productions for individual development, self-expression and cultural integration.

3) Deploy technology to create theatre and film performances to promote social and economic empowerment for national
development.

4) Use theatre and film as instruments of promoting moral and religious values.

5) Appraise theatre and film performances for self-improvement and problem solving in society.

6) Use theatre and film to promote good health and environmental conservation.

7) Appreciate the role of theatre and film in promoting international cooperation and global citizenship.

8) Employ theatre and film as a means of promoting social equality and responsibility.

9) Apply theatre and film skills to address Pertinent and Contemporary Issues in society.

viii
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SUMMARY OF STRANDS AND SUB STRANDS
GRADE 11 LEARNERS STUDY FILM

Strand

Sub Strand

1.0 Creating

1.1 Introduction to Film

1.2 Writing Fictional Film

1.3 Documentary Film Writing

1.4 Pre-production

2.0 Production

2.1 Acting for Film

2.2 Film Directing

2.3 Design in Film

3.0 Theatre, Film and Society

3.1 Film Judging

3.2 Film and Community

ix
STRAND 1.0: CREATING
Strand Sub Strand Specific Learning Suggested Learning Experiences | Suggested Key
Outcomes Inquiry
Question(s)
1.0 Creating | 1.1 Introduction to By the end of the Sub The learner is guided to: I. How is the
Film Strand, the learner should | e watch films to identify different knowledge of
o Film genres be able to: genres of film (comedy, horror, film genres
(comedy, horror, e identify the genres of thriller, musical, drama, sci-fi, h}'lptul to
shriller misical film, documentary, docudrama), fi Irmm_akcrs'?
drama, sci-fi, . QCscribc the activities | e research to describe the 2. W hy is it
documeniary, in each stage of film characteristics of the different mmportant to
docidraimi ) production, genres of film, learn the

e Stages of film
production (pre-
production,
production and post-
production)

® Responsibilities of
the film crew
(producer,
production manager,
director, assistant
director, director of

e analyse the
responsibilities of the
film crew at the
different stages of
film production,

* acknowledge the
basic concepts in film
production.

s research on the stages of film
production (pre-production,
production and post-
production),

¢ identify activities in each of the
film production stages,

e sketch and create a flowchart
(on paper or on a digital
platform) showing the film
production stages,

e research to discuss the different
responsibilities of the film crew

stages of film
production?

Page 1 of 47
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photography, set (producer, production manager,
designer, costume director, assistant director,
designer, makeup director of photography, set
artist, gaffer, sound, designer, costume designer,
location scout, makeup artist, gaffer, sound,
editor) location scout, editor), at

different stages of production,

e keep a portfolio of works and
products,

s create a reflective
logbook/journal (manual or
digital) to register experiences
and use in subsequent Sub
Strands.

Core Competencies to be developed:

e Digital Literacy: The learner acquires digital competency through use of technology to research and create flow charts for
production stages.

e [eaming to Learn: The learner acquires new knowledge and skills relevant for continued learning in understanding aspects
of film.

Values:

e Responsibility: The learner develops a sense of duty by creating the logbook that will be used to register experiences.
e Unity: The learner builds a sense of community in the process of creating the flowchart and while working with others.
e [ove: The learner develops love for film as a form of expression and entertainment.

Page 2 of 47

Pertinent and Contemporary Issues (PCls):
e Career exploration: The learner discovers career opportunities when learning about film crew.
e Roles sharing: The learner appreciates the need for working together as they create the flowchart.

Page 3 of 47
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Strand Sub Strand Specific Learning Suggested Learning Experiences | Suggested Key
Outcomes Inquiry
Question(s)
1.0 Creating | 1.2 Writing Fictional | By the end of the Sub The learner is guided to: I. Whyisa
Film Strand the learner should | e research to identify script character
be able to: writing software such as "Celtx" bible

e FElements of
screenwriting
(theme
identification,
storylining,
plotting,
characterisation,
dialogue,
spectacle)

e Formatofa
screenplay (scene
heading, action,
character, dialog,
parentheticals,
transition)

a) describe the format of
a screenplay,

b) describe the elements
of screenwriting,

¢) prepare a character
bible for the characters
in fictional film,

d) create a 5-to-10-
minute fictional film
script using elements
of screenwriting,

e) appreciate
screenwriting as a
means of
communicating
societal concerns.

and “Final Draft”,

s research to identify the format
of a screenplay (scene heading,
action, character, dialog,
parentheticals, transition),

e brainstorm on the elements of
screenwriting (theme
identification, storylining,
plotting, characterisation,
dialogue, spectacle),

o discuss to identify issues in the
community to address in the
film,

e watch a video to understand
how a character bible is
developed, and observe
different formats of the
character bible,

Important in
writing for
fiction?

How does the
screenplay
format help in
writing for
film?

!\J

Page 4 of 47

e use a character bible to write
detailed character traits and
create relatable characters,

e write a 5-to-10-minute fictional
film script using the appropriate
format,

e keep a portfolio of the scripts
for subsequent use,

e make entries in the reflective
logbook/journal (manual or
digital) on the experiences of
writing a film script.

Core Competencies to be developed:

e Digital Literacy: The learner acquires digital competency through use of technology to research and create scripts using
available software.

e Communication and Collaboration: The learner enhances their writing skills in the process of screenwriting.

e Leamning to Learn: The learner acquires new knowledge and skills relevant for continued learning in the course of
screenwriting,

Values:

e Responsibility: The learner develops a sense of duty by creating film scripts that address societal issues.

e Unity: The learner builds a sense of community while working with others in the process of screenwriting,
Integrity: The learner develops honesty through creation of own works through screenwriting.

Page 5 of 47
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Pertinent and Contemporary Issues (PCls):
o Life Skills: The learner develops social skills such as interpersonal relationships in the process of identifying themes for

screenwriting.
e Social Awareness Skills: The learner develops effective communication skills while writing scripts.

Page 6 of 47

Strand

Sub Strand

Specific Learning
Qutcomes

Suggested Learning Experiences

Suggested Key
Inquiry
Question(s)

1.0
Creating

1.3 Documentary

Film Writing

o LElementsofa
documentary film
script (subject

matter, voice over

narration,
questions,
visuals)

® stepsin
documentary film
scripting (identify
the subject
matter, research
on it, develop key
talking
points/interview
questions, write
the voice over
seript, identify

By the end of the Sub
Strand, the learner should be
able to:

a) 1dentify the elements of
a documentary film
script,

b) describe the steps in
documentary film
scripting,

¢) write a 5-to-10-minute
documentary film script,

d) appreciate documentary
film scripting as a means
of communicating
societal concerns.

The learner is guided to:

e research to identify the elements of
a documentary film script (subject
matter, voice over narration,
interview questions, visuals),

e watch documentary films to
identify how the elements are
used,

» research to identify the format of a
documentary script,

e brainstorm on the steps of
documentary film scripting
(identify the subject matter,
research on it, develop key talking
points/interview questions, write
the voice over (VO) script, identify
compelling visuals for shooting),

e research and develop interview
questions for a documentary, based
on a Pertinent and Contemporary
Issue in the Society (consider road
safety issues such as risky road

1. How does
scripting for
documentary
films differ
from scripting
for fiction
films?

2. Why are
documentary
films important
In society?

Page 7 of 47
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compelling behaviours and road emergency

visuals for responses),

shooting) * use 2 (o5 interview questions 1o
write a short documentary film
script,

e prepare a shooting schedule to be
used in the documentary
production,

e keep a portfolio of the scripts for
subsequent use,

e make entries in the reflective
logbook/journal (manual or digital)
on the experiences of writing a
documentary film script.

Core Competencies to be developed:

Critical Thinking and Problem Solving: The learner develops analytical skills while assessing and resolving societal issues
during screenwriting.

Communication and Collaboration: The learner enhances their writing skills in screenwriting and acquires teamwork skills
during group activities.

Learning to Learn: The learner acquires new knowledge and skills relevant for continued learning in the course of
screenwriting.

Values:

Respect: The learner acquires a sense of regard for others by accommodating diverse views during group work.

Page 8 of 47

Responsibility: The learner develops a sense of responsibility by creating documentary film scripts that address societal
issues.

Patriotism: The learner develops a sense of awareness of citizenship, culture and service to the community while writing
the documentary film script.

Pertinent and Contemporary Issues (PCls):

Life Skills: The learner develops social skills such as interpersonal relationships in the process of identifying themes for
screenwriting.
Social Awareness Skills: The learner develops problem-solving skills while formulating interview questions.

Page 9 of 47
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Location
scouting
Production
documents
(storvboard,
shooting
schedule)

Strand the learner should be

able to:

a) analyse the factors to
consider when scouting
locations for film,

b) create a storyboard for
film,

¢) create a shooting
schedule for film,

d) value the pre-production
stage in the process of
filming.

research on factors to
consider when scouting and
selecting appropriate
locations for film shoot,
research to describe how a
storyboard is developed,
sketch visual impressions of
the characters and their
backgrounds (a storyboard),
on paper or digitally,

listen to a resource person
(live, recorded or virtual)
discussing how to develop a
shooting schedule,

develop a shooting schedule
on paper or digitally,

make entries in the
reflective logbook/journal
(manual or digital) on the
experiences of the pre-
production process.

Strand Sub Strand Specific Learning Suggested Learning Suggested Key
Outcomes Experiences Inquiry Question(s)
1.0 Creating 1.4 Pre-production | By the end of the Sub The learner is guided to: . Whyis

location scouting
important in
film?

2. What is the role

of a storyboard
in film
production?

Page 10 of 47

schedule.

Core Competencies to be developed:
e Sclf-efficacy: The learmer acquires self-efficacy through listening to the resource person and developing a shooting

e Critical Thinking: the learner acquires critical thinking skills through scouting and selecting locations for a film shoot.

Values:

e Responsibility: The learner develops a sense of duty by creating the storyboard,
e Unity: The learner builds a sense of community in the process of scouting for locations.
e Integrity: The learner develops a sense of fairness and honesty when scouting for and selecting locations for film.

film.

Pertinent and Contemporary Issues (PCIs):
e Skills building: The learner acquires new skills by learning how to develop a shooting schedule and creating a storyboard.
® Decision making: The learner enhances their decision-making skills by scouting and selecting appropriate locations for

Suggested Assessment Rubric

and classify genres
of film

identifies and classifies
genres of film giving
relevant examples

classifies genres of
film accurately

genres of film with minor
erTors

Level | Exceeds Expectation Meets Expectation Approaches Expectation | Below Expectation
Indicator -R‘R"a
Ability to identify Comprehensively Identifies and Identifies and classifies Identifies and classifies

genres of film with
Major errors

Page 11 of 47
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L

— Level | Exceeds Expectation Meets Expectation Approaches Expectation | Below Expectation
Indicator ——___
Ability to create a Creates a detailed and | Creates a clear Creates a flowchart or Creates a flowchart or
flowchart and visually structured flowchart and descriptions with minor deseriptions with major

describe film
production stages

flowchart, clearly
describing all
production stages and
activities, giving
relevant examples

provides a description
of the activities in
each production stage

OmIssIons Or errors

omissions and errors.

Ability to analyse
film crew roles and
responsibilities and
link them to
production stages

Offers a detailed
analysis of crew
responsibilities across
stages, with examples.

Analyses film crew
roles and
responsibilities and
links them to
production stages
accurately

Analyses film crew roles
and responsibilities and

links them to production
stages, with minor errors

Analyses film crew
roles and
responsibilities and
links them to
production stages, with
major errors.

Ability to write well-
structured film
seripts (fictional and
documentary) in
correct format

Writes well-structured
film scripts (fictional
and documentary),
showcasing captivating
storytelling skills

Write well-structured
film scripts (fictional
and documentary) in
correct format

Write film scripts
(fictional and
documentary) with minor
inconsistencies in structure
or format

Write film scripts
(fictional and
documentary) with
major inconsistencies
in structure and format

Page 12 of 47

T
TR Level

. fan
Indicator s

Exceeds Expectation

Meets Expectation

Approaches Expectation

Below Expectation

Ability to develop
pre-production
documents
(storyboard,
shooting schedule)

Develops
comprehensive,
visually engaging and
informative pre-
production documents
(storyboard, shooting
schedule)

Develops pre-
production documents
(storyboard, shooting

schedule)

Develops, with minor
errors and omissions, pre-
production documents
(storyboard, shooting
schedule)

Develops, with major
errors and omissions,
pre-production
documents (storyboard,
shooting schedule)

Page 13 of 47
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STRAND 2.0: PRODUCTION

Strand

Sub Strand

Specific Learning
Qutcomes

Suggested Learning Experiences

Suggested Key
Inquiry
Question(s)

2.0 Production

2.1 Acting for Film

® Acting tools
(body, voice,
imagination,
emotion)

e Character
relationships
(traits,
motivation and
role)

e Roles on set
(imagination and
awareness of
space)

By the end of the Sub
Strand, the learner
should be able to:

a) describe how actor’s
tools are used n
acting for film,

b) distinguish between
acting for stage and
acting for film,

c) demonstrate acting
skills in a short film,

d) appreciate role
playing as a means
of character
development.

The learner is guided to:

e research on actor’s tools as used in
acting for film (body, voice,
imagination, emotion),

e watch a film and outline how the
actor’s tools have been employed,

e watch a live or recorded play and
short film and observe how the
actor’s tools are used in both
performances,

e discuss how different actor’s tools
are manipulated for both stage and
film performances.

e watch a film and discuss how the
actors have portrayed their roles,

e take up a role in readiness for acting
in a film,

e analyse and interpret character
relationships (traits, motivation and
role) in preparation for acting,

How does
an actor
prepare for
an acting
role in film?
Why are
actor’s tools
important in
acting for
film?

Page 14 of 47

e rehearse to internalise the role on
set (imagination and awareness of
space),

e act in a short film incorporating the
actor’s tools,

e review the recorded performance
with peers,

e make entries in the reflective
logbook/journal (manual or digital)
on the experience of acting for film.

Core Competencies to be developed:
e Communication: The learner develops fluency in speech while acting in film.

e Creativity and Imagination: The learner acquires artistic skills during analysis and interpretation of character.

e Self-efficacy: The learner acquires self-confidence through acting, giving and receiving feedback.

Values:

e Patriotism: The leamner develops love for the country through performing themes which enhance identity and nationalism.
e Unity: The learner values the importance of cordial working relationships when acting in film.

Pertinent and Contemporary Issues (PCls):
e Life Skills: The learner develops assertiveness while taking up roles in acting for film.
e (lobal Citizenship: The learner becomes acquainted with diverse cultures from across the globe by watching films in

preparation for performance.

Page 15 of 47

about:blank

13/24



10/2/26, 10:26 PM

PDF Export - 47 pages

Strand Sub Strand Specific Learning Suggested Learning Experiences | Suggested Key
Outcomes Inquiry
Question(s)
2.0 Production | 2.2 Film Directing By the end of the Sub | The learner is guided to: I. How do film
& Cagiatia Strand, the learner e watch, live or recorded, a production
: should be able to: professional director blocking elements

techniques: shots
(close-up, medium,
long) angles (high
angle, low angle,
eye-level angle)
and movements
(panning, tilting),

e Editing (importing,

laying the timeline,

cutting, transitions,

rendering, storing)

a) block an actorin a

scene for a film, L]

b) use camera
techniques to
shoot a one-

minute clip, ]

¢) use basic editing
skills to produce a
one-minute clip,

d) appreciate the
value of editing in

filmmaking. L

an actor in a scene,

block two actors in a scene in
preparation for a shoot,
ensuring clear positioning and
interaction within the scene,
watch a video and describe the
camera techniques: shots
fclose-up, medium, long)
angles (high angle, low angle,
eye-level angle) and
movements (panning, tilting),
operate a video camera using
different movements, shots and
angles to record video clips,
watch video clips on basic
editing (choice of software,
importing, laying the timeline,
cutting, transitions, rendering,
storing),

contribute to
film
storytelling?

2. Why is the use

of different
camera angles
important in
film
production?

Page 16 of 47

edit (importing, laying the
timeline, cutting, transitions,
exporting, storing) the
recorded clips to produce a 1-
minute clip,

watch the clips to give and
receive feedback on film
production,

make entries in the reflective
logbook/journal (manual or
digital) on experiences of film
production.

Core Competencies to be developed:
* Communication and Collaboration: The learner develops cooperation skills while working as part of the crew during film

production,

o Self-efficacy: The learner develops confidence and self-belief when shooting and editing.

» Digital Literacy: The learner develops digital skills while working with the camera, computers and editing software during
film production.

Values:

e Integrity: The learner engages in ethical sourcing and use of reference material.

e Responsibility: The learner develops a sense of care for filmmaking equipment and the team members,

o Respect: The learner develops a sense of appreciation for others while working with peers, in filmmaking.
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Pertinent and Contemporary Issues (PCls):
o Life Skills: The learner acquires stress management skills to cope with team dynamics during filmmaking.
e Safety and Security: The learner employs safety and security measures during film production.

Page 18 of 47

Strand

Sub Strand

Specific Learning
Qutcomes

Suggested Learning Experiences

Suggested Key
Inquiry
Question(s)

2.0 Production

2.3 Design in Film

Components of
design in film
fcostume, make-
up, props, set,
lighting and
sound)

Set design
{props, decor,

Surniture)

3-point lighting
technique (key,

Jill and back

lights)

Sound equipment
used in film
fmicrophones,
cables, speakers,
sound recorder

By the end of the Sub
Strand, the learner should
be able to:

a) describe the
components of design
in film,

b) Design a set for a film
scene for shooting,

¢) use costume and
make-up in film
production,

d) describe the 3-point
lighting techniques in
film,

e) use sound equipment
mn film production,

f) shoot a 5-t0-10-
minute film,

g) appreciate the use of
production elements
m a performance.

The learner 1s guided to:
e watch films to identify the

components of design in film
(costumes, make-up, props, set,
lighting and sound),

scout spaces to identify
locations for film shooting,

set up the scene for a film shoot
(props, decor, firniture), while
using locally available
resources,

select appropriate costumes and
make-up for use in a shoot
(improvise, procure, leverage
from other departments and
community),

research to identify the use of 3-
point lighting technique (key, fill
and back lights),

research to identify sound
equipment used in film

How do design
components in
film contribute
to storytelling?
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(microphones, cables, speakers,
sound recorder and mixer),

e demonstrate how to use light
and sound equipment,

e shoota 5-to-10-minute film
incorporating the elements of
production and using locally
available resources,

e edit the short film,

e watch the short film to give and
receive feedback from peers,

e make entries in the reflective
loghook/journal (manual or
digital) on experience of film
production.

and mixer)

Core Competencies to be developed:

Self-efficacy: The leamer develops self-awareness and planning skills while engaging in production design.

Creativity and Imagination: The learner enhances their artistic skills in making and selecting appropriate props, costume
and make-up, when designing for film production.

Digital Literacy: The learner develops digital skills while working with the camera, computers and editing software during
film production.

Values:

Patriotism: The learner appreciates diverse Kenyan cultures and identities while using props, costume and make-up in film

production.
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Responsibility: The learner develops a sense of obligation when handling and caring for film equipment.
Respect: The learner accommedates others’ views in production design as they work together.

Pertinent and Contemporary Issues (PCls):

Career Awareness and Exploration: The learner acquires skills in make-up, costume, lighting and set design, which lead to
careers in the creative industry.

production design.

environment.

e Parental Engagement and Empowerment: The learner engages parents/guardians when mobilising resources for use in

e Environmental Issues: The learner gains awareness and skills on improvising material found within immediate

Suggested Assessment Rubric

T
Level

Indicator =8

—

Exceeds expectation

Meets expectation

Approaches
Expectation

Below Expectation

Ability to apply
actor’s tools (voice,
body and emotions)
in film acting

Exceptionally applies
actor's tools (voice,
body, emotions) in
film acting

Applies actor’s
tools (voice, body
and emotions) in
film acting

Applies actor’s tools
(voice, body and
emotions) in film acting
with minor omissions

Applies actor’s tools (voice,
body and emotions) in film
acting with major omissions
and inconsistencies

Ability to block an Skilfully blocks an Blocks an actor in a | Blocks an actor in a film | Blocks an actor in a film
actor in a film scene | actor in a film scene | film scene scene with minor scene with major
inconsistencies inconsistencies
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—
2L Level

Indicator

Exceeds expectation

Meets expectation

Approaches
Expectation

Below Expectation

Ability to
demonstrate basic
camera fechniques in
shooting a one-
minute clip (e.g.,
framing, angles,
movement)

Skilfully
demonstrates use of
basic camera
techniques in
shooting a one-
minute clip

Demonstrates basic
camera techniques
in shooting a one-
minute clip

Demonstrates basic
camera techniques in
shooting a one-minute
clip with minor technical
inconsistencles

Demonstrates basic camera
techniques in shooting a
one-minute clip with major
technical inconsistencies

Ability to use basic
editing skills to
produce a one-minute
clip. (importing,
laying the timeline,
transitions, exporting,
storing)

Skilfully uses basic
editing skills to
produce a compelling
one-minute clip.

Uses basic editing
skills to produce a
one-minute clip

Uses basic editing skills
to produce a one-minute
clip, with minor
inconsistencies

Uses basic editing skills to
produce a one-minute clip,
with major inconsistencies

Ability to execute
film production
design (costume, set,

Creatively executes
film production
design with

Executes film
production design

Executes film
production design with
minor omissions or

Executes film production
design with major omissions
and inconsistencies

hair and make-up) compelling aesthetics inconsistencies
Page 22 of 47
i ) Level | Exceeds expectation | Meets expectation | Approaches Below Expectation
Indicator % Expectation
Ability to Creatively Demonstrates Demonstrates lighting Demonstrates lighting and

demonstrate lighting
techniques and sound
recording in film
production

demonstrates lighting
techniques and sound
recording in film
production

lighting techniques
and sound recording
in film production

techniques and sound
recording in film
production with minor
omissions or
Inconsistencies.

sound recording in film
production with major
omissions and
inconsistencies
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STRAND 3.0 THEATRE, FILM AND SOCIETY

Strand

Sub Strand

Specific Learning
Qutcomes

Suggested Learning Experiences

Suggested Key
Inquiry
Question(s)

3.0 Theatre,
Film and
Society

3.1 Film Judging

e Criteria for
judging films
(story line, theme,
lighting, sound,
cinematography,
acting skills,
costume, make-up,
film ser, audience
appeal, creativity,
originality, overall
impression),

By the end of the Sub
Strand, the learner should
be able to:

a) examine criteria for
Judging films,

b) create criteria for
Judging films,

¢) judge films using
selected criteria,

d) develop a report on the
evaluation process,

e) appreciate the process
of film judging in
adding value to film
production.

The learner is guided to:

e research on criteria for judging
films (storvline, theme, lighting,
sound, cinematography, acting
skills, costume, make-up, film
set, audience appeal, creativity,
originality, overall impression),

e develop criteria for judging
films,

e assess films using the developed
criteria,

e present the judging reports orally
and in written form,

e give and receive feedback from
peers on the evaluation process,

e keep a portfolio of the evaluation
reports,

e make entries in the reflective
loghook/journal (manual or
digital) on experiences of
Judging films.

1. How important
is evaluation of
films?

Why is it
important to
develop
criteria for
judging films?

]
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Core Competencies to be developed:

e Critical Thinking and Problem Solving: The learner develops reflective skills while evaluating films.

e Self-efficacy: The learner develops self-confidence during analysis of films.

e Communication and Collaboration: The learner acquires negotiation, oral and presentation skills while presenting the
adjudication report.

Values:

e Respect: The learner develops communication etiquette while critiquing films.

e Responsibility: The learner develops a sense of obligation towards group effort when evaluating films.

e Integrity: The learner appreciates the value of constructive feedback to peers during film judgment.

Pertinent and Contemporary Issues (PCls):
e Life Skills: The learner acquires assertiveness during group presentations and peer evaluation.
e DPeer Education and Mentorship: The learner works with peers and mentors whilst evaluating films.
e Career Awareness and Exploration: The learner acquires skills while judging films, which leads to careers in the creative

industry.
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Strand Sub Strand Specific Learning Suggested Learning Experiences | Suggested Key
Outcomes Inquiry
Question(s)
3.0 Theatre, | 3.2 Film and By the end of the Sub The learner is guided to: I. Why is film
Film and Community Strand, the learner should 2 h | le of film i important in
Society be able to: hatunics, - t}c SR community
The " fi lyse the role of film socmy’ . SRS, engagement?
* .l e rqlc of Bl | 4) q0a education and occupation), gag
in society n society, % : 2. How are new
3 write and present a report on the ;
f enteﬂ(_zmmem, b) pr_oduce a 3-to-5- yole of film in the Gbmmunity, and emerging
ed:aca;;qn and minute df)cument_ary e identify ways film can be used mec?m used to
O?CI-’_!JGHO.*T) ! Rty Tor o iglc to address societal issues such engage 5
s Film for engagement, as road safety issues in the audiences]
development ¢) use the film produced Sommusity,
addr‘essmg a for community e research to identify a Pertinent
Pertinent and chggacmeng and Contemporary Issue within
Contemporary | d) exallmne the place of the community and write a
Issue g 'an_d SIS report on how film can be used
media in film, 2a —
; to mitigate this issue,
e) appreciate the role of . ite 2 scrint for a d ot
film in addressing ;:m c'a -cnp‘v' ity ,Cf{f‘umc S
societal i es. 1lm addressing t.ha.: Ih&L!C, _
e shoot a 3-to-5-minute film using
the developed script,
e screen the documentary film to
a community for engagement,
Page 26 of 47
e give and receive feedback from
peers on the community
engagement experience,
e rescarch to identify new and
emerging media,
® discuss how the new and
emerging media relate to and
influence film,
e research on how new and
emerging media can be used to
sensitise community on societal
issues,
e make entries in the reflective
loghook/journal (manual or
digital) on experiences of
community engagement using
film,
e submit the reflective logbook to
the teacher for final review.

Core Competencies to be developed:

Citizenship: The learner develops a sense of civic mindedness through understanding and appreciating film for community

engagement.

Learning to Learn: The learner gains knowledge on new and emergimg media for further application.
Digital Literacy: The learner acquires ICT proficiency while using media gadgets for research on the role of film in

society.
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Values:

e Patriotism: The learner shows appreciation for diversity while interacting with local communities.

e Social Justice: The learner appreciates the role of film in highlighting social issues in the community.

e Respect: The learner develops a sense of regard for others through working with peers, community members and leaders in
enhancing community engagement.

Pertinent and Contemporary Issues (PCls):

e Social Issues: The learner uses film to address societal issues such as road safety.

e Legal and Ethical Issues: The learner becomes aware of societal values and ethics during communily engagement.

e [Educational Guidance: The leammer develops trust in their own ability while receiving and appreciating feedback on the
reflective logbook and reports.

Suggested Assessment Rubrie

criteria for judging
films

criteria for judging
films

Judging films

Jjudging films, with
MmMInor omissions

—~~__Level Exceeds expectation | Meets expectation Approaches Below Expectation
. A - )
Indicator Expectation
Ability to develop Develops elaborate Develops criteria for Develops criteria for Develops criteria for

adjudicating films with
major omissions

Ability to adjudicate
and write a report on
the adjudication
process

Adjudicates and writes
a comprehensive
report on the
adjudication process

Adjudicates and writes a
report on the adjudication

process

Adjudicates and writes
a report on the
adjudication process
with mmor omissions

Adjudicates and writes
a report on the
adjudication process
with major omissions
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—

—__Level Exceeds expectation | Meets expectation Approaches Below Expectation
Indicator ~—__ Expectation
Ability to produce a | Artistically produces a | Produces a documentary | Produces a Produces a
documentary for high-quality for community documentary for documentary for
community documentary for engagement community community
engagement community engagement, with engagement, with
engagement MINOT Errors major errors

Ability to facilitate
community
engagement using a

Skilfully facilitates
community
engagement using a

Facilitates community

engagement using a film

with well moderated

Facilitates community
engagement using a
film, with fairly

Facilitates community
engagement using a
film, with inadequately

the role of film and
emerging media in
society

analyses the role of
film and emerging
media in society
giving relevant
examples

and emerging media in
soclety

film and emerging
media in society with
minor omissions

film film with well discussions. moderated discussions. | structured discussions
moderated and highly
engaging discussions

Ability to analyse Comprehensively Analyses the role of film | Analyses the role of Analyses the role of

film and emerging
media in society with
major omissions
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APPENDIX I: SUGGESTED ASSESSMENT METHODS, RESOURCES, LEARNING MATERIAL AND NON-
FORMAL ACTIVITIES

Self-assessment
Peer assessment
Assignments
Participatory
assessment
Field work
reports

Resource persons
Costume and props
Videos of
contemporary
dances

Portfolio

Exercise books
ICT devices

Anecdotal records

e Videos on stunts

e Resource person for
de-roling (e.g.,
counsellor,
therapist)

e Play recordings

e  Sample films

Strand Sub Strand Suggested Suggested Suggested Learning Non-Formal
Assessment Assessment Materials Activities
Methods Resources
1.0 Creating 1.1 Introduction | Assessment Observation ” : )
z p L e Sample films e Project work -
to Film rubrics checklists Siterite thaatis
1.2 Writing Oral tests Portfolio e Sample Emerging i dgfglm
Fictional Film Oral Anecdotal records media (for example, roductions o
1.3 Documentary | presentations Use of checklists social media p ;

5 S5 : s 7 gt . address issues
Film Writing Written tests Exercise books applications, virtual affsctitics the
1.4 Pre- Field work ICT devices reality, behind the sodiel =
Production reports Portfolios scenes videos) Y

Prog‘ect Ratmg scalv._e e Sample law and ] (.on'cc‘arts_ ‘

Assignments Questionnaires . % Participating in

oy i, policy documents, ;

Participatory Audio/visual and attending

assessment recordings film or drama

Peer assessment | Autocues concerts within
Resource persons the school and

its environs.

e School
assembly
activities —
performing,
waiching or

Page 30 of 47
Strand Sub Strand Suggested Suggested Suggested Learning Non-Formal
Assessment Assessment Materials Activities
Methods Resources
2.0 2.1 Acting for Practical Exercise books o Vidkos listening to
Production Film written tests Digital devices . performances
: i X demonstrating the :
Assignments Observation = : ; during school
54 ¢ difference in acting .
Self-assessment | checklists 2 assemblies
i skills for stage and
Participatory Anecdotal records Film o Tidbiiaiatar
assessment Short films Ginﬁs _ \Esi s
Project work Internet e Videos on methods t‘ult;jral Mus?c
Oral questions connectivity of acting for film C;mm:q E;n d
Peer astenmien Porttollo_ s Videos on actor performing
Oral Observation : )
. : preparation theatres, to learn
presentations checklist o s
Written tests Traditional ] Vi(_jc.{)s on voice ::tz;m piays,
Question and musical training garm‘:ijvev. and
answer instruments .

films. Attend
live
performances for
basic analysis.

e Apprenticeship
- connections
with artists in the
community,
learning from
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Strand Sub Strand Suggested Suggested Suggested Learning Non-Formal
Assessment Assessment Materials Activities
Methods Resources
2.0 2.2 Film Assessment Observation : s the example of
i et : : e Videos of directors
Production Directing rubrics checklists : ; older people or
- . qs m action . .
Oral tests Portfolio instrumentalists
2.3 Design in Oral Anecdotal records | ® Sample prompt in all disciplines
2 P
Film presentations Use of checklists book of Performing
\rNr:ztcn tc]':'ts :(x?rglsc books o Videds of different Arts.
I WL -+ UeViLes personnel in theatre | ¢ Music and
reports Portfolios D lubs
P]’ojcct Ra‘[]ng scale e Videos of different r?:_ﬂ'l_:! ‘:t.u b.-
. ~ b > c [y
Assignments Questionnaire personnel in film Eﬁ::‘:t‘léﬂb =
'Pammpaltory Agdl:{wm_.]al e Videos on set Drama club
assessment recordings design on stage and aitivibtics withiii
Peer assessment | Autocues - i
on film the school
Resource persons
o Videos oncostume | @ Music festivals/
design for theatre Drama/ Inter -
and film house/class
e (amera music .
o competitions -
e Tripod performing and
e Lighting equipment learning from
. music, dance,
e Sound equipment
Page 32 of 47
Strand Sub Strand Suggested Suggested Suggested Learning Non-Formal
Assessment Assessment Materials Activities
Methods Resources
e [diting software thcatrq and
elocution
e Video recording competitions
equipment held in and out
e Sound recording of school
equipment e Participating
e Special effects 3“;“3 (l"‘"ltur"]
software ek
learners acquire
e Preview arena skills,
3.0 Theatre 3.1 Film Judging | Assessment Observation . knowledge and
" A A e Reflective logs : &
and Society rubrics checklists i & attitude that
Oral tests Portfolio e Portfolios enhances
) Oral _ Anecdotal rcc_ords e Recording of awareness on
3.2 Film and presentations Use of checklists 1 . : how theatre and
! A ; . earner’s previous
Community Written tests Exercise books etk film address
Field work ICT devices social issues.
reports Portfolios e  Sample film ——
Project Rating scale productions for ¢ Ferlorming
Assignments Questionnaire analysis trn‘upeljlmv'
Participatory Audio/visual i
assessment recordings
Peer assessment Autocues
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Strand

Sub Strand

Suggested Suggested Suggested Learning Non-Formal
Assessment Assessment Materials Activities
Methods Resources

Learners form
small groups for
performance.

¢  Scout/Girl
guide activities
- participating in
the school band
and acting

Resource persons

e School events:
performing
during events
such as:

o Parents day

o prize- giving
day

o Career day

o Sports day
among
others
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APPENDIX II: SUGGESTED NON-FORMAL ACTIVITIES TO ADDRESS CHILD ROAD SAFETY ISSUES

TACKLING ROAD SAFETY ISSUES USING NON-FORMAL DIMENSION

NON-FORMAL

NON-FORMAL ACTIVITIES FOR ACHIEVING CHILD ROAD SAFETY AWARENESS

DIMENSION
Project Work s Activity: Integrate theatre and film productions to address child road safety issues.
o Achieved: Learners create and perform plays or films that highlight road safety regulations, risk
awareness, and emergency responses,
Concerts

e Activity: Participate in and attend film or drama concerts within the school and its environs focused on
road safety.

e Achieved: Increased awareness of road safety through thematic concerts and performances.

School Assembly Activities

e Activity: Perform, watch, or listen to road safety-themed performances during school assemblies.

e Achieved: Regular reinforcement of road safety messages to the entire learner body.

Field Trips/Excursions

® Activity: Visit cultural centres, music centres, and performing theatres to learn about Kenyan plays,
poetry, narratives, and films that address road safety. Attend live performances for basic analysis.

e Achieved: Enhanced understanding of how road safety can be integrated into cultural and artistic
eXpressions.

Apprenticeship

® Activity: Connect with local artists who incorporate road safety themes into their work. Learn from the
example of experienced performers and instrumentalists in all disciplines of performing arts.

e Achieved: Practical learning and mentorship in integrating road safety into artistic productions,
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TACKLING ROAD SAFETY ISSUES USING NON-FORMAL DIMENSION

NON-FORMAL
DIMENSION

NON-FORMAL ACTIVITIES FOR ACHIEVING CHILD ROAD SAFETY AWARENESS

Music and Drama Clubs

e Activity: Participate in Music and Drama club activities that focus on road safety.

e Achieved: Continuous engagement and development of performances addressing road safety within the
school setting.

Music
Festivals/Drama/Inter-
House/Class Competitions

e Activity: Perform and learn from musie, dance, theatre, and elocution competitions that include road
safety themes held in and out of school.

® Achieved: Competitive and collaborative learning experiences focused on road safety.

Cultural Day/Week

e Activity: Participate during Cultural day/week to acquire skills, knowledge, and attitudes that enhance
awareness of how theatre and film address road safety issues.

e Achieved: Broader community involvement and increased cultural understanding of road safety issues,

Performing Troupes or
Ensembles

e Activity: Form small groups to ereate and perform pieces that focus on child road safety.

e Achieved: Collaborative creation and performance of road safety-themed pieces.

School Events

o Activity: Perform road safety-themed pieces during school events such as Parents’ Day, prize-giving
day, carcer day, and sports day.

e Achieved: Broader reach of road safety messages through various school events.
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